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CHAPTER I 
STATEMENT OF THE PROBLEM 
1. Purpose or the Study 
The purpose of this study is threefold: 
(a) to determine what conceptions selected counselors 
have of some of the ter.ms which have special significance in 
counselihg, 
(b) to analyze, tabulate and interpret such conceptions 
I 
I 
in order that the total understanding of a part of the sem.an- 1! 
ties o:f counseling may be more readily comprehsnsible, and 11 
(c) to determine whether any patterns of common con- I 
I 
I 
captions exist within the groups of counselors sampled. 
2. Source 
It is app~rent that confusion and disagreement exist 11 
in regard to the meanings o:f some o:f the basic terms used in 11 
the counseling profession. Listening to discussions by coun- ll 
selors or reading in the texts and periodicals is surficient I 
to indicate the absence of a clearly defined vocabulary. 
' 
Guidance ·workers, it appears, do not speak the "same lan-
guage "· 
• 
The writer believes t hat if the concepts of some terms 
used in counseling were investigat ed, counselors might be jl 1-~~ 
I 
-1- ! 
helped to see the range o~ interpretations o~ their profes-
sional vocabulary. With a view of this range of interpreta-
tions, counselors might well be aided in clarification of 
their ovm concepts and be cognisant o~ the need in the pro-
fession for a clear and workable set of ter.ms. 
3· Justification 
=t 
I 
II 
II 
'I 
ll 
I 
f. vVhile it is not desirable to become preoccupied with 
I 
j splitting hairs over extremely subtle shades of meaning, it 
is not only desirable, but necessary, to be able to assume 
at least a minimum of verbal understanding in the field of 
I' counseling, as . in other fields. Particularly in view of the 
.I 
I 
=--=-~ fl 
I 
increasingly professional status of counseling, an increasing1; 
ly accurate and professional terminology is needed in order 
that the exchange of thinking so necessary for vitality and 
growth may take place among counselors. Competent doctors, 
lavr,yers and other pro~essional workers a1 .. e not required to 
resort to a vague vocabulary which varies arbitrarily ~rom 
: ~ 
I 
worker to worker. It is necessary, there~ore, to attempt to !1 
bring into focus the semantics of counseling and to determine II 
I 
whether the apparent confusion and disagreement is any less II 
marked among members of the same professional sub-divisions . 1i 
than among members of the profession as a whole. 
The meaning and emphasis which an individual attaches 
to a term is almost always determined by his experience. In 
order to understand his interpretation of the term, it is 
2 
) . 
, ' 
I 
,, 
I. 
I' ~: ~= ~~ 
!I 
therefore necessary to seek out his conceptions of, and/or 
rea ctions to, the particular word or words in the light of ,, 
r his experience, rather than a textbook definition. This stud I 
is an attempt to consider carefully the stated concepts of a 
group of counselors in order to analyze the component parts. 
4. Scope 
One hundred and sixty counselors were reque sted to re-
spond to a questionnaire dealing with five ter.ms having some 
special signiricance in counseling (see Appendix A, page 4o). 
The questionnaires were mailed to equal numbers of business 
and industrial personnel managers, college personnel officers, 
high school counselors and p sych iat rists. 1h.e distribution 
of co·unselors is sho\~ in Table 1 be low. 
Table 1. Number and Percentage s of Males and Female s in 
the 4 Counselor Gr oup s Sampled 
Counselor Group Males Females 
Number Per Cent Number Per Cen 
(1) ( 2) ( 3) (L~) {5) 
Business and Industrial 
Person.~el Managers ••• 28 70 12 30 
College Personnel 
42.5 Officers •• .••••••••••• :~ 57.5 jb High School Counselors •• 10 90 Psychiatrists ••••••••••• 95 2 5 
Total ..•••••••.•••••• 93 58 67 42 
t 
Among the business and industria l pers onnel managers, 12,[1 
--"=-==--·- ---- - -~ +--
il 
I 
I 
3 
j 
I 
! or 30%, were female and 28, or 70;~ were male; among college personnel officers, 17, or 42.5%, were fema le and 23, or 
57.5%, were male. The high school counselor group was made 
up of 36, or 90%, females and L~, or lO%,males, while the 
psychiatrist group was composed of 2, or 5%, females and 38, 
or 95% males. Of the total group 67, or ~2%, were females 
and 93, or 587& v1ere males. Table 2 below shows the number of I 
I 
inquiry fol'"IilS sent out as well as the number a..11.d percentages IJ 
completed and returned. I 
Table 2. Number of Inquiry Forms Sent Ou.t and Number and 
Percentages of For.ms Completed and Returned Ac-
cording to Counselor Groups Sampled 
~umber of' Per Cent o 
Counselor Group Number of Forms Com- Forms Com-Forms Sent pleted and pleted and 
Returned Return.ed 
ll) {2) 
' 
TJJ {4-J 
Business and Industrial 40 20 50 
Personnel Managers ••• 
. .. 
College Personnel 
Officers •.•..•••••••• l~o 25 62.5 
High School Counselors •• L~o 2?, 5?.5 
Psychiatrists ••••••••••• lio 10 I Ll· 
Total ••.••••••••••• 160 72 45 
Oi' the 4o forms sent to personnel managers of business 
and industry, 20, or 50%, were completed and returned. Of' 
t he 40 forms s ent to college personnel office~, 25, or62.5% 
were completed and returned. Twent y-three, or 57.5% of t he 
I 
-- ~---=~ -- ----- -----~=-
4 
II 
II 
I 
I' 
! 
!I 
!I 
,, 
.forms sent to high school counselors were completed and II 
returned and 4, or l07b oi' the 4-0 f orms sent to psychiatri sts 
v,rere completed and returned. Of the total 160 sent out, 
72 forms, or 45%, were completed and returned. 
5. General Procedure 
'I 1 
The following steps were followed by the -v riter in gath- 11 
II 
ering the data for t h is study. First, selection was made of 
terms to be included. Textbooks of counseling and books 
dealing \'lith the subject of guidance in general wePe consulted! 
I 
for terms which have some special significance in counseling, : 
I 
although t hey may be used in other senses outside of counsel- II 
I, 
ing. In selecting terms to be utilized on the questionnaire, :
1 I, 
it was hoped to include some bPoad term or tel"'lls V:ecy .widely 1 
II 
used "and recognized, and also to include terms having vary- II 
II 
ing degrees of specialized mea~ing in counseling. With this 
thought in mind, the terms selected were counseling,, rapport, il 
advice, guidance and empathic relationship. 
Second, the instrument was constructed. It vvas decided, 
1 because of the nature of the info:Mnation sought, namely the 
conceptions of, and/or reactions ~ to, five terms used in 
counseling , that a form should be used which would allow for 
the free and non-directed expression of the co~~selops 1 
concepts in their 011m words. Although an ins t rwnent calling 
II 
.I 
'I 
II 
II 
for t his free type of response would make analysis; ·inter-ore-
4 I 
tation and tabulation more dii'iicult than, for example, a check 
II 
., 
5 
' 
I' 
list or multiple response instrument, it was felt tha t the 
abstract nature of t he desired data would jus t ify its use. 
II 
' 
Recognizing the i'act that vrords or terms used completely 1, 
without context are a lmost devoid of meaning, five brief IJ 
I 
statement s of seven to t en words were constructed, each state-1! 
ment including one of the terms on which counselors were 
asked to comment. It was hoped t o - keep the content of these 
statements as neutral as possible in order to avoid struct ur-
ing of respondant 1 s answers. 1he t erm in each statement on 
wh ich co~~ents were desired was underlined and the intro- I ductory paragraph indicat ed that t h ese were the terms on 
which emphasis should be plac ed. 
I TI~ird , a mailing list of forty business and industr ial I 
personnel managers, forty college personnel officers, forty I 
high school counselors and f orty psych iatrists was compiled I 
from 1) The Bulletin~f The Greater Boston Vocational Gu idance ! 
Associatioh, 2) lists supplied by the writer's major ad~isor, ~~~ 
and 3) name s suggested by acquaintances of t he writer. 
Fourth , the inquiry form was then mimeographed and as-
sembled . In the upper left-hand cor ner a l etter B, C, H or ~~~~ 
P was written, indicating whe t her t he form was being sent to 
a busines s or indus t rial personnel manager, a college person- 1
1 
nel officer, a high school counselor or a psychiatrist. A 
number from one to forty inclus ive was vn~it ten beside the I 
I 
!/The Great er Boston Vocational Gu i dance Association, Th~ Ill 
Bulletin, 1952:-53, Volwi1e 2, Number:'.l. 
6 
II 
I 
,I 
I 
I 
I 
I' 
,I 
letter to indicate the identity of the counselor, for f'ol- l1 
low-up purposes. 
Fifth, a copy of the mimeographed instrument, which was i 
int roduced by a paragraph of explanation, was sent, along wit~ 
•' 
1 d 
,, 
a stamped, self-addressed enve ope to the persons name on thr 
list described above. As completed forms were received, the 1' 
date of receipt was recorded on the top part of the first pag~ 
I Sixth, after a period of two weeks from the initial mail~ 
ing, the Dlllllber of questionnaires being returned tapered off, lj 
I A follow-up post card was then sent to each recipient of the 
instr~ent who had not replied (see Appendix B). Table 3 on 
II 
,, 
the follovdng page shows the number of returns by counselors 
in each of the four groups on the 28 days follo·w·ing the in- II 
' 
i tial mailing. In the t wo weeks following the addi tiona.l con-) 
tact, 48 questionnaires had been returned. : A break-down among 
I 
the four groups of counselors showed that 11 forms had been re-
turned by personnel managers of business and industry, 18 by 
college personnel af£i~ers, 17 by high school counselors and 
i' 
II 
I 
two by psychiatrists. At the end of a second two~week perio~ 
after the follow-up post card had 
nine returns had been made hy the 
been sent, an addit i onal 
business and indus t rial per- i 
I 
I 
sonnel managers, making a total of 20 responses by that group; '! 
an additional seven forms had been returned by college per -
i 
sonnel officers, making a total of 25 responses by that group . i 
Six additional forms had been returned by high school 
[I 
I 
., 
7 
~ 8 r -- --Table Number of Q,ue,stionnaires Returned According \' 3· to Day I' I Returned and Counselor Group 
., 
il 
-
Business High 
r Nl..lni.ber of _ days & Indus- College School Psy-
after Q,uestion- trial Perso~ Counsel- chia- Total 
naire mailed Personnel Officers lors trists 
II ~1) {2~ =C2l ~~~] L2~ ~ol 
~ ~ ~ ...... 0 0 0 0 0 I 2.~.~~.~~ 0 0 0 0 0 I (.•~~~~~u 0 0 0 0 0 
Lt. ••••••• 0 0 0 0 0 
5~ . ~ ~ ~ ~ ~ ~ 0 0 1 0 1 
6 . . ~ ••. ~ • 3 3 1 0 7 
7 . . ~ ~ ~ ~ . • 1 3 4 1 9 
8 . .•.•••• 0 2 5 0 7 9-nc> delivery I 
t~ I 1o·. ~ . ~ ~ ~ ~ 0 3 0 7 
.I 11~ ~ • ~ • ; ~ 4 0 2 1 7 I ~2~ ••• • ~. 1 4 1 0 6 13. ~ ~ • ~ •• 1 2 0 0 3 I 
:1.4.· • ~ •••• 1 0 0 0 1 I 
Follow-up post !I 
car d sent 
15 ••••••. 0 0 1 0 1 
16.;.n.o -delivery 
17··~; ••• 1 0 0 0 1 
18;; ••••• 2 2 0 0 t 19~~~;~~~ 1 1 3 1 
20~.;~ •• ~ 2 1 1 0 4 
21 ••••••• 2 1 0 0 3 
. ~ . . 
22 ••••..• 0 0 0 0 0 I 
~4~~~~~~~ivery 0 1 1 0 2 J 
I 25 ~ .. ~ ... 1 0 0 1 2 26 •• ~ ~ • ~. 0 0 0 0 0 
27 ~ •••••• 0 1 0 0 1 I, 28 •.•.... 0 0 0 0 0 
I 
Total. 20 25 23 4 72 II 
'I 
counselors, making a total of 23 responses by that group, 
I 
and an additional two responses were received by psychiatrist , , 
making a total of four responses by that group. The total 
number of questionnaires received from all four group s was 7~ 1 
Lastly, the responses which had been received were read I 
and re-read, with the essential elements of each response 
being analyzed and tabulated. The findings were compared, 
interpretations were made and a s ummary and conclusions were 
drawn up. The treatment of data is described in detail in 
Chapter III, followed by a sumrnary and conclusions in Chapter 
IV. 
6. Limitations 
The validity of' the study vrould 
the sampling been larger and had the 
over a wider geographical area. The 
on 72 responses, most of which came 
have been increased had I 
distribution been spread I 
present study is .based :1 
from t he Greater Boston 
area. In particular, the number of' responses from the psy-
chiatx•ists is extremely low, numbering only f'our. The valid-
i ty of' any findings on this gr oup is extremely questionable • 
In addition, the findings of the study are limited by 
I' 
! 
the f a ct that the responses are subjective rather than object-! 
ive. The counselors contacted were asked to give free re- !! 
sponses based on their own experience rather than on textbook !1 
definitions. Since this was the case, the response~by their 
---=== 
9 
II 
I 
very nature, were colored by the belief's and practices of' the i! 
individual counselors. In giving their concepts and reacti~ 
it is also probable that some of the factors basic to their 
conceptions were no~ given through oversight. 
The subjective nature of t he study is apparent also in 
the writer's analysis, interpretation and tabulation of the 
i'indings. Another investigator might not be in agreement 
with the treatment of the response s . The type of investiga-
tioh here undertaken is inherently subjective and thereby 
some of the objective reliability and validity desired must 
be sacrii'iced in the interest of securing what information is lj 
I available. II 
II 
I! 
I 
I 
II 
,, 
II 
10 
I, 
. II 
II 
'I 
CHAPTER II 
REVIEW OF THE LITERATURE 
A considerable amount of 1.vri ting has been done concern-
ing the study of' semantics, which is called by one author ,., 1/ , I 
"· ••• a ver-<J practical business. 11 However, most of this writ- I I 
ing is discursive treatment of abstractions and little of an I 
experimental nature is to be found. Material dealing specif'i- 11 
I 
cally with the semantics of counseling is sparse. As back- I 
gl .. ound, however, the following related material was thought to ll 
be representative of the most pertinent and enlightening. 
As defined by Hugh Walpole, in Semantics: The Nature o:f 
Words and Their Meaninss, "Semantics is the study of the 
meanings of words •••• Semantics shows how most of our words 
gj 
each have many meanings. 11 On this same subject the author y 
calls semantics "• ••• the rationale of translation" since it 
explores theoretically the problems which come up when two 
ways of saying the same thing are compared. Walpole considers 
semantics an _exploration rather than a science, whose study 
yields a skiil rather than a body of subject matter. T'.o.is 
skill may be described by the two linguistic habits which 
yHugh R. Walpole, Semantics: The Nature of Words and Their 
Meanings, w.w. Norton and Company, New York, 1941, p. 28. 
y'Ibid.' p .. 20. 
-11-
y'Ibid., P• !~. 
~-- --~
I 
II 
\I 
\I 
follo~- 1) a constant awareness of the importance of context y 
and 2) the pra ctice of multiple de:finition. 
This author places particula r emphasis on the need of 
examining a word in its context, on which he stat es the mean-
ing of a symbol depends, and he refers to the dangers of dis- II 
I 
I cussing isolated words out of their contexts. The context of 
I 
I anything, this author states, " •••• is the field in which it ?J . 
has its place." Thus, " •••• the term 'meaning' becomes 
v useful 
only in specific contexts." 
The second linguistic habit which Walpole describes, 
11multiple definition, 11 is 11 •••• the pra ctice of distinguishing 
li 
II 
,, 
as many as possible of the different shades of meaning of a 1 
~ troublesome or interesting word, and of defining each nuance.tt il 
21 Walpole calls every definition ttuniquen and another author I! 
states that no two of anything in this world have been found II 
absolutely identical in all respects. The similarities are 
.§! I 
1· discerned by neglecting the differences. Of the real meanings· 
I y~., P• 118 
1 .2./Stuart Chase, The Tyranny of Words, Harcourt, Brace and 
Company, New York, 1938, p. 171. 
kjHugh R. Walpole, op. cit., p. 22. 
2/~., p. 127. 
&Irving J ·. Lee, Language Habits in Human Affairs, Harper and 
Brothers, .New York, 194-1, p. 110. 
I 
I, 
~~ 
"-- --- _ · -- -=- -· - --'=- -=-==--· --~-~j 
I 
" II 
II 
12 
- · 
II 
I 
!I 
o~ words Carl Rogers writes the rollowing: 
" •••• I have orten thought of' the idea expressed 
by a semanticist, that the true, the genuine, the real 
m-eaning of a word c~n never be expressed in words, be-
cause the real meaning . would be the thing itself. If 
onewishes to give such a real meaning he should put 
his hand over his mouth and point. 11 
It has been said of definition, 11 The trouble about all this 
kind of stu~r is that 'Nhen tabulated and codified it seems in-
tolerably abstract, though in actual fact derinition is a most 
?/ practical operation." · 
j·-
! 
I 
I 
The range or meaning is said to vary· 11 •••• from the vagues j j 
general appreciation to the fullest scientific understanding o I 
an object. 11J./ This multiplicity of meanings of single words, i 
seen as the source of confusion, is attributed to the relative-~! 
ly few· w·ords available to represent an infinity of object;:~, ~~~ 
feelings, situations, and so on. "b!/ Wendell Johnson concurs on ,I 
this point. He writes, "Each word, and even each dictionary 
. , meaning of each word, must do heavy duty, representing a great 
I' 
number and variety of facts •••• Much of our more apparent con-
fusion is due to this: that there are more thing; to be spoken 
than there are '>'lords v:ith which to speak them." 
I !(carl R. Rogers, Client-Centered Therapy, The Riverside Pres~ 
Cambridge, 1951, p. ix. 
g/Hugh R. Walpole, OE· cit., p. 128. 
ywalter B. Pillsbury and Clarence L. Meade, The Psychology of 
Language, D. Appleton and Company, New York, 1928, p. 166. 
-~Irving J. Lee, op. cit., p. 47. 
2/Wendell Johnson, People in Q,uandries: The Semantics of Per-
sonal Adjus~men_t_, ~~ar~er and Bro~~e~s, __ N_ev_v Y~~~,_I9_46, p. 11$. 
lj 
e . 
Variations may exist not only among the several meanings 
of a single word, but also among the interpretations by dif-
ferent individuals. One author stat es t hat " •••• what is 
y' 
experienced varies with the position of the observer." An-
other author states that the point of emphasis for the par-
ticular individual " •••• will characterize the definition for 
him." 
y 
After consideration of the necessary awareness of the im-
II 
portance of context, the practice of multip le definition, and 1 
the variation of interpretation among different i ndividuals, 
it is impossible to say that there is such a thing as "• ••• the jl 
- I 
right word" or "•• •• the right vmy of making a certain s tate- I J! . ·- -
ment." Irving J. Lee points out the futility of seeking the 
. - -
single "meaning", since misunderstanding and confusion stem 
from the assumption by readers and listeners that their uses 
of a word are also the uses of the writers and speakers. 11 0nly 
study of the utterance and direct questioning can reveal the 
!!! 
use." 
The functional importance of meaning is recognized. 11 In 
\
1 
brief, the essence of all thought processes is to be found in 
1/Irvlng J. Lee, op. cit., p. 56. 
2/Shirley A. Hamrin and Clifford E. Erickson, Guidance in 
~econdary Schools, D. Appleton-Century Company, Inc., New 
l939, p. 1. 
the 
York, II 
l(Hugh R. Walpole, op. cit., p. 118. I 
I· VIrving J. Lee, op. cit., p. 47. 
I 
!I 
11 
meaning." The same author enlarges the above statement when ~ 
he writes: 11 Thought is facilitated and its possibilities grea~ 
. Y 
ly extended by the use of language, 11 which he. calls a 
I 
" •••• means or instrument f'or the communication of thought, 
2/ in- ll 
eluding ideas and emotions." 
One of' the most important and functional aspects of the 
process of verbal formulation of an idea, or def'inition, is 
clarification. According to Pillsbury, "·· •• this process may, 
in ef'f'ect, clarifY the idea under consideration or may serve 
v 
as evidence that it has already been cleared up. 11 Walpole 
believes that " .~ •• if a speaker is reluctant to def'ine one of 
his words, or to replace it by a subs t itute, he is probably 
· 2/ 
using it emotively. 11 
In summary of t he f'oregoing mat el ... ial, the f'ollo wing com-
. ?_/ 
pilation of some of the f'unda.mental concepts of semantics 
may be considered: 
II 
II 
II 
,. 
I 
"(1) A word or symbol is not the thing it represents- I 
it is an abstraction; hence, it should not be confused I 
wi t h the thing it represents (e.g., a man's I. Q. is not 
his intelligence)~ (2) No two people, events, ideas, 1 
places or things are identical; hence, our predictions, 
generalizations, and system of' classification are limited 
(e.g., the specific behavior of a ''neurosthenic' cannot 
be predicted in all situations). (3) Words and -symbols 1 
have both denota tive and connotative aspects, and no 
y walter B. Pillsbury and Clarence L. Meade, op. cit., p. 18~ .• 
g/Ibid., p. 4. i/Ibid. 
!:J/~., p. 1 _56. 2/Hugh R. Walpole, .;;;.o..._p •• _....cl-.·t.;...,p4.J. 
6/Henry Clay Lindgren , 11General Semantics: A Tool for the 
ITounselor, 11 Occupations d(.January, 1949), 27:229. II 
I 
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single v1ord, event or symbol ·will be interpreted the 
same way by different persons, either denotatively or 
connotatively (e.g.~ not everyone is depressed at 
becomi..."'lg unemployed J. 11 
The material noted briefly above •vas some of the most 
useful to the writer in building a foundation on vfuich to 
~roceed with a more specific considera tion of t he semantics 
or counseling , on which little vrork appears to have been done 
to date. The little attention given in the more recent lit-
erature to the subject of terms and their meanings is, ac-
,cording to War.ters, 11 •••• perhaps a reaction to the artificial 
. y I 
limiting of terms. " · The need for this vrork is apparent, how- II 
I 
ever, and is pointed up in Williamson's referenc e to "• ••. the I 
- v 
lack of generally accepted terminology in personnel work. " 
Another of t he few more specific mentions of this area 
ll is made by Warters in High School Personnel Work Today: 
II 
"Special terms, such as 'vocational guidance' and ' 
'counseling' are used to denote only specific part s of the II 
total personnel rrogram. It is very doubhful that any 
v~iter today would a s sert that one of these special terms 
i s satisfa ctory for naming the total program or that the 
services provided in the personne l progr am shoul1 1be limited to those i ndicated by the special term. 11 ::!.1 
In dealings among people, and t hus, in counseling, it has been 
McGraw-Hill 
g/E.G. Williamson, How t o Counsel Student~, McGraw-Hill Book 
Company, New York, 1949, p. 32. 
· l(Jane Warters, op. cit., p. 16. 
--=----
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II 
I' 
I 
I 
said that 11A rather large share of our misunderstanding 
arises not .so much because we are constitutionally stupid 
or stubborn, but simply because we have to use the same word y . 
refer to so many different things." 
That it is not possible to shrug off the problem of con-
:f'usion and misunderstanding of' terms in guidance is the stand 
of Cli:f'ford E. Erickson in A Basic rrext for Guidance Workers. g 
Erickson's statement is felt to be an apt conclusion to 
this chapter. 111Vfa.ny of' the older sciences have struggled for 
l1 years to establish a basic set of clearl-y understood terms. 
II 
But there are few persons vrho would not agree that it is im-
portant .to make a start, at least, toward working toward that 
goal. " 
Y.werideiLJohilson, op. cit., p. 11.5. 
g(Clii'ford E. Erickson, A Basic Text for Guidance Workers, 
Prent icA - Hall, Inc., New York, 1947, p. 8. 
-·-_-_-;:;-
I! 
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CHAPTER III 
TREATMENT OF DATA 
Be~ore proceeding with this chapter dealing with the 
treatment of data collected for the study, the follo wing 
brie~ review of the steps taken in collection of the data 
will be made. Described in detail in Chapter I, Section 5, 
the ~oll0wing procedure was employed. 
(1) Five terms having some special significance in coun-
seling were selected. The terms selected were counseling, 
rapport, advice, guidance and empathic relationship. 
(2) An instrument was constru cted, in which the ~ive 
terms in (1) above were placed in a context designed to be 
as neutral as possible to allow for free expression of the 
selected counselors' concepts and reactions. 
(3) A mailing list was compiled, consisting of 160 coun-
li 
I. 
I 
~I 
I 
'I I· 
I 
' selors, equally distributed among business and industrial per- 11 
sonnel managers, college personnel officers, high school coun- !l 
jl 
.selors and psychiatrists, most of vvhom \Vera located in the 'I 
Greater Boston area. 
(4) Mimeographed forms requesting cooperation in the 
study and containing the five items described in (2) above 
were mailed to the selected counselors. 
(5) A~ter two weeks a follow-up post-card was sent to 
those recipients of the instrument who had not yet replied. 
-18-
I 
I 
I 
The procedure employed in the collection or raw data 
having been briefly reviewed, the writer will proceed with a 
description of the treatment of data consistent with the 
l 
purposes of the study. As each questionnaire was received, itll 
was marked at the top with the date of receipt. As described lj 
in Chapter I, Section 5, the upper lert-hand corner of the 
questionnaire showed a lett er Q, B; H or f, indicating the 
counselor-group of the respondant and a number from one to 
,, 
forty inclusive indicating the counselor's identity. Notatio~~ 
was made of this letter and number at the left of each of the ~~ 
five items. The inquiry form was then cut into six parts, 1 
one part containing the printed instructions as well as the 
date of receipt and the letter and number described above. 
1his portion of· the questionnaire was used to keep a r ecord 
of returns. The other five part s contained one item and the 
counselor's comments as well as the counselor-group letter 
and identification nmnber. It was thus possible to sort 
the responses according to counselor-group and ind ividual 
item, and also to consider each return as a whole. 
Analysis of responses.--Each counselor's notations of 
his conceptions of, and/or reactions to each item were then 
read and re-read and the essential portions were analyzed and 
interpreted. After all of the responses had been processed 
I 
I 
II 
I' 
,! 
li I 
I' 
1 
'! 
I' 
in this manner, they were sorted according to counselor-group~ 
In order to ~acilitate rearrangement of the responses, the 
19 
[I 
I 
I 
I 
I 
I 
II 
I 
individual items with the attached cornraents were placed in 
n~umerical order in the counselor-groups (i.e., business and 
industrial personnel managers, college personnel officers, 
high school counselors and psychiatrists) according to the 
counselor's identification number. Tabulation sheets were 
then set up and the various essential features of each re-
sponse to a particular item by 'the counselors of a particular 
that extensive interpretation would decrease the validity, 
,, 
since it would be almost impossible to reduce the free-associ-' 
ation ~xpressions o:f 72 counselors to a common denominator ~~ 
and still retain the original meanings. Therefore, only thos il 
responses Which contained nearly identical expressions or ~ 
obviously equivalent explanations were tabulated under the 
same heading. Tnose which seemed to imply different shades 
ot: meaning or int er pretation were kept apart and entered 
separately on the tabulation she~s because the v~iter t:elt 
,, 
I 
I 
I 
t hat the difference in meaning warranted the separation. Con-
11 
I 
sequently, several words or phrases occured only once in the 
11 
r I. 
I 
I 
I 
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tabulation. This may be at t ributed to the nature of the 
study. ~-mat vras sought was the free a s sociation type of 
response, difficult to tabulate as it may be. Therefore, no 
I 
~ 
II 
indication was g iven the counselors of what points the v~iter , 
I 
hoped would be touched upon in the responses, since it wa s I· 
felt that the replies would thus be structure. It must also 
I be borne in mind that the possibility exists that some of the , 
working concepts of the selected counselors may have been 
omit t ed through oversight. 
Reproduction of Responses.--All oi' the responses re-
ceived by the v~iter will be i'ound reproduced verbatim in 
II 
!! 
I 
I 
. I 
Appendix C. Th.ey are grouped ac cording to the items contain- I! 
ing counseling terms on which comments were sought, in the 
1 order in which the items appeared on the questionnaire. With-
' 
I in each of these five groups, the responses are grouped accord 
. ,1 
ing to the counselor-groups, namely business and industrial 
personnel managers, college personnel officers, high school 
counselors and paychiatrists. The responses of each group 
appear in the numerical order of counselor identificat ion 
number. Thus, a single couns·elor's responses to all five 
items bears the same identification throughout. 
Frequency Charts.--After the above steps had been com-
pleted, Frequency Charts were constructed, based upon the 
tabulation sheets mentioned earlien (see preceding page). 
Separate charts were prepared for each of the five terms on 
whi ch responses had been requested. These Frequency Charts 
II 
Jl 
I 
,I 
21 
.----...... ~ 
,, 
are included to illustrate to the reader the number o.f times 
the various t7ords or phrases appeared as essential parts of: j 
the counselor responses. In those cases where t vm or more I 
closely related essential featUI'eS have been combined, the I 
incorporated features are indicated in paren t hesis a:fter the jl 
phra se designating this me~ning-group on the Frequency Chart. 
For examp le, · on the :first F-t>equency ~Chart, showing the es-
sential features of re sponse s to the item containing the 
term counseling, the phrase ttsolution of Problem 11 appears, 
follmved by the phrase "includes 'illumination of problem, ' 
'explorat ion of problen{ and 'unders t anding of problem,' 11 en-
closed in parenthesis. This indicates to the reader the 
relat ed meanings which have been incorporated into one mean-
ing-group. 
The essential features of the responses are organized 
on the Frequency Charts according to the areas with which I 
they deal, as "Client r s objectives, 11 "Problem-area}' 11 Counselon 
I Characteristics" and so on. Brief captions, such as the 
foregoing, appear on the Frequency Charts to enable the 
r~ader to review the findings more readily and in ~ more 
organized manner. The number of times each of the words or 
I 
I 
phrases was included as an essential :feature of a counselor~s l 
response is indicated in the columns on the right-hand side 
1 
of the Chart. Each of the five columns is headed by one of 
the letters ~, Q, H, P or T, indicating whether the 
- ~ ---=----------- - - - -------=--=- -====- =~=='---=-====-"--'----'-----"-----' 
.'-------- / 
II 
1/ 
I 
Table L~. Frequency Chart Showing Essential Features o:r Coun-
selor Re sponses to Item Containing the Term Counseling ~ 
According to Counselor-Groups (For explanation o:r 
letters B, C, H, P, T, seo bottom page 22·) 
Essential Features 
I 
·cTr 
Client Obj ec t ives : 
I Ability to Act ••••••••••••••••••••••• 
I Advice • ...••...•.•...••••.••......... Answers to questions ••••••••••••••••• 
Decisions ........ · ............•....... 
Directions . ......................... . 
Increase in maturity & independence •• 
(includes insigh~ 
Ini'oi'lna t ion . ...•.•••.•••••••...•...•. 
Job Adjustment ••••••••••••••••••••••• 
Opportl..L"lity to "talk out" •••••••••••• 
Pl a cement • ............•.............• 
,j Planning • ..•.......•..•...•..•..•.••. 
il' Sharer of Hespons ibility .....•••••••• 
I 
Solution of Problem (Includes illura-
11 
inatioh of problem, explorat ion 
of' problem, understanding of' 
prob lem) ••.. ...••....•.•.•.• ~ ... 
Understanding •.••.••.•.••.•..•....••• 
Counseling Climate: 
B 
TZJ 
1 
9 
1 
2 
2 
9 
3 
2 
2 
I Coon erat ive .......................... 1 
Ill ~ Friendly (includes .mutually considerate) 
Per.missive(includes non-judgmental, 
,I free from rear) ••••••••••••••••. 1 
,, _Voluntary participation.............. 7 
~ Counseling Functions: 
I, Analysis ....... .......•......•..•.••. i Clarification ••••••••• ~ •••••••••••••• 
Ev a luat ion ..•......................•. 
. Leadership . .......................•.. 
1 Probing ••••••••••.••••••••••••••••••• 
~~~ Reflection ....... ....•............... 
I· Temporary Support •••••••••••••••••••• · 
' 
1 
c 
13J 
6 
3 
2 
3 
3 
4 
1 
3 
2 
2 
1 
1 
1 
H 
{ 4. ) 
3 
9 
2 
1 
8 
2 
4 
7 
1 
3 
p 
{5) 
1 
1 
1 
1 
l 
1 
l 
T 
(b) 
2 
1~ 
1~ 
4 
3 
2 
22 
3 
2 
1 
1.5 
.5 
3 
2 
5 
28 
2 
2 
2 
1 
4 
1 
l 
!I 
23 
!! 
I 
- ----=- . =--it 
- ----=-- ~ =~--- --
Table 4 continued 
Essential Fea tures B c H p 1 T 
~~-----------------~tLr)r--------------+4~~.~~)4-_\rjTJ~~-~-r.T~)~~M~~)~~~~O~) 
I 
:, 
;I 
,I 
(. :1 
!I 
----~ - 1, 
Counse ling Pr oblem Areas: 
Economic . ..•••••.•••..•.••..•..•..••• 
muca t ional . ......•........•......... 
Enotiona l •..... ..... . .......• . ....... 
Genera l Anx i ety and Adju stment ••••••• 
Per s qnal ...........•...••....•.••..•. 
... Socia l •. ............................. 
Vocationa l •........ . ......... . .•..... 
Other . •...•.... . .•.•... · ••.. · .. • • . • • • 
Coun s e ling Excludes: 
Counselor-acceptance of' r e spons ibil-
i ty . ........................... . 
Advice - g i -ving • ....••................• 
Ans'\'7e~ -g i ving • .•.••........•.....•.•. 
Dei'inite job p l a cement ••••••••••••••• 
Factua l infol"llla t ion-g i v i ng ••••••••••• 
Coun selor Ch arac ter istics: 
De tached . .....•...•...•............•. 
Experienced, mature •••••••• -•••••••••• 
'l'ra i ned , prof es s ional •••••••••••••••• 
I 
1 
2 
1 
5 
1 
1 
6 
- -~-=- -_--=---=:-:: -:::::=-::-=--
I 
I 
q. 
1 
3 
3 
2 
3 
2 
1 
2 
1 
2 
2 
I 
I 
I 
I , 
9 
3 
3 
7 
1 
7 
L~ 
1 
3 
1 
I 1_5 
lL 
6 
11 
3 
15 
2 
I 
1 
1 1 
I 6 1 
1 
2 
1 ~ 
24 
~ 
I 
'1 
----....... 
,_ 
II 
,, 
!J 
1\ 
Table 5. Frequency ~nart Showing Essential Features o~ Coun-
selor Responses to Item Containing the Term Rapport, 'I 
AccC?rding t8 CflunselQr-Groups. (For explanation ol' 
-let t ers ~' _, J_, f, !_, see oo--ctom page 22.) 
Essential Features 
{1} 
Development of Ra pport: 
Necessa~.r to interview •••••••••••••• 
First step in interview ••••••••••••• 
Possible but difficult at ~irst ••••• 
Develops slowly ••••••••••••••••••••• 
Follo·ws interpretation and appraisal 
Fluctuates .......•....•....•...•...• 
After established,must be maintained 
Depends on past experience o~ client 
EstablishJnent a counselor respon-
sibility •••••••••••••••.•••.••• 
Established by counselor comments, 
manner, facial expression •••••• 
Technique improves with counselor 
g ro\·1th • •.•.•••.••••••••...•.•.. 
Characteristics o~ Counselor who 
Establishes Rapport with Client: 
Acceptant •.......••.•.•...••.......• 
Detached interest •••••.•.•.•••••••.• 
Goo d public r elations ••••••••••••••• 
Fri c ncl ly • .••..................••..•. 
I dentifies ~ith client •••••••••••••• 
Impartial .• ....•...........•.•...... 
Keeps confidences ••••••••••••••••••• 
~~t s client at ease ••••••••••.•••••• 
Re a dy to help ••••.••••••••••...•.... 
Sincer e •.•..••........••.••.••.....• 
Sympa th.et ic ••••••••••••••••••••••••• 
B 
( 2 } 
1 
1 
1 
2 
1 
C H 
{3} (4-) 
1 
3 
2 
5 
2 
2 
1 
1 
1 
2 
1 
7 
4 
4 
2 
3 
1 
2 
6 
4 
2 
4 
1 
5 
2 
1 
p 
l5) 
1 
1 
T 
l_bj 
2 
10 
2 
2 
3 
1 
2 
9 
1 
~ 
1 
4 
1 
1 
1 
8 
1 
2 
1 
1 Charac t eristics of Interview in 
wh ich Rapport Established between 
Counselor and Client: 
Com~ortable climate ••.•••••..••.•••• 
Concentration on prob lem q ithout 
distraction ••.••••••••••••••••• 
Inro 1'Yma 1 • •.............•..•........• 
Non-judgmental •••••••••••••••••••••• 
(includes ~ree expression) 
2 
5 
-
1 
1 
1 
- -
1 
1 
6 3 
2 
1 
3 15 
25 
II 
,. 
I· 
- • ----= --~-f -- --
-- --·--
Table 5 continued 
Essential features B C H p T. 
1 !::::::::::::::::c~.T:>:::::::::::::1:1~~:J=t:(~3;:J::c~:4.~J:;:~cs:;-J~=-~r:o~1= 
II 
II 
II 
I 
I 
I 
I 
I 
;, 
.. ---.......... II 
e I; I 
! 
I ~ 
I· 
Jl-
Characteristics o~ Re lationship in 
which Rapport Established Between 
Counselor and Client : 
Good relations (includes harmonious 
relations , friendly working re-
lationship) •••••••••••••••••••• 
Liking (include s 11h it ito~~'') •••••• 
Mutual good will ••••••••••••••.•••.• 
Objective love ••••.••••••••••••••••• 
Reciprocal interplay of thought and 
.feeling ... . ............•..... .. 
Same -leve 1 fee ling ••••••.••••.•••••• 
Sharing of common goal ••••..•••.•..• 
Understood oneness •••••••••••••••••• 
----- --.--_---, 
14 
1 
7 
5 
1 
2 
1 
12 
1 
2 
6 
2 
2 
1 
1 
18 
2 
26 
1 
~ 
2 
1 
I 
I 
I 
~ 
' 26 
Table 6. Frequency Chart Showing Essential Featupes of' Coun-
selor Responses to It em Containing the rrerm Advice, 
According to Counselor-Groups (For exp lanation of 
letters B, C, H, P, T, see bottom page 22.) 
Essential Features B C H P T 
I 
r--------------~(l~T-------------~T~2~)~~(3~)4-1~~~)~(~5~)1~o~)-, 
jl 
I, 
I 
I 
'I 
I 
I 
I 
,I 
' 
I 
'I 
Client Objectives : 
Answers t o questions (includes 11 seeks 
specif'ic and f'actual inf'ormatfud 
"presentation of' accurate f'act~' 
Avo idance of' responsibility •••••••••• 
Decisions•••••••••••••••••••••······• 
Development and conf' irmat ion of' valid 
iilte~ests •.............•.......• 
General help ••••••••••••••••••••••••• 
Identif'ication ••••••••••••••••••••••• 
Little direction ••••••••••••••••••••• 
Opinion {includes 11b e s t way in vievr 
of' teacher " ) •••••••••••••••••.•• 
Sat isf'action of psychologica l needs •• 
Solution of problem •••••••••••••••••• 
Suggest ions • ...••............•......• 
Tra.nsf erence • •....................... 
Problems on which Advice is Asked : 
Concerns aspect of' f'uture behavior ••• 
Less serious t han in counsel ing •••••• 
More limited than in counseling •••••• 
l\1ore supel .. ficial than in couns eli ng •• 
Symptomatic of' more serious prob lem •• 
~naracteristics of' Teacher who eives 
Advice: 
Dictatoria l •••••••••••••••••••••••••• 
Direc t ive .•....................•..... 
Doesn't solve underlying problem ••••• 
Hinders development of' student's 
judgment • .••.•.....•...•••••.•• 
Non-pro f'essional ••••••••••.•••••••••• 
Not perf'orming a guidance f'unction ••• 
Peyf'o~ning a f'unction of' classroom 
teacl~er •.•. ...•.....•........... 
Possesses va luable experience •••••••• 
6 
2 
1 
2 
1 
4 
2 
2 
5 
1 
4 
3 
2 
1 
12 
1 
1 
6 
1 
1 
1 
3 
2 
I 
2 
1 
5 
3 
11 
1 
6 
2 
L~ 
16 
3 
1 
4-
10 
5 
2 
1 
2 
1 
1 
:- 1 ~=---
22 
4 
10 
1 
3 
2 
5 
3~ ~ 
1 
9 
1 
1 
2 
3 
3 
2 
l 
1 
2 
4 
1 
21 
7 
5 
27 
--
Table 6 continued 
Essentia t features 
\ 
Characteristics of Teacher who gives 
Advice 1 continued: 
Possesses superior, emotionally un-
I involved knowledge •••••••••••••• 
Possesses wider lmowledge and intel-
lectual t raining . .......•......• 
Specialist •. ...... ~ .................. 
Stated Positive and Negative Readtion: 
Positive • .........•.................. 
Negative ••••.....•.......•.......•... 
I 
I 
I 
' 
I 
I 
--- --- - -
B c H 
... 
3 
1 
2 4 4- 7 7 
- -
I 
- -
J 
...::1_ 
1 
I 
--
r 
1 
3 
1 
-
6 
18 
-
-
'I 
I 
'I 
I 
II \ 
I 
_j __ _ 
Tf --
Table 7. Frequency Chart Showing Essent ial Features or Coun-
selor Responses to Item Containing the Term Guidance, 
According- to Counselol"-Grou ps (For explanation ot: 
letters ~ c, H, P, T, s e e b ottom p a g e 22.) 
Essential Features B G H P 
(T)' {2) uJ m (5> 
Availab ility ot: Guidance: 
Question availability to all ••••••••• 
1 Should be available to all ••••••••••• 
I' Should be required of all. ••.•••••••• 
I Ne eded by all at some time ••••••••••• 
! 
, Client Objectives: 
All kinds of advice, help •••••••.••• 
Assistance with alternatives •••••••• 
Herlp with individual problems ••••••• 
Increased maturity •••••••••••••••••• 
Help client lmmv self bet t er ••••..•• 
II Guidance and its Component Parts: 
2 6 
! 1 
1 . . 
2 
3 11 
3 
1 
3 2 11 Program of services •••••••••••••.•••• 
1 All resou rces of guidance counselor •• 
! Com~seli11.g ••....•.. ..••••••• ·•. . • • . . . . . 2 
II Fo llo\v-up ••••••••••••••••••••.••••••• , 1 
Pla cement •••••••••••••••••.•••••••••• 1 
Recor d-keeping......... • • • • • • • • • • • • • • 1 
I 
1
, Persons Administering Gu idance: 
Many other t han p rofessional ••••••••• 
1 
Qualif i ed by t ra ining and exp erienc e . 2 
1
, Guidan.ce same, or similar to: 
I 
... 1\..d-:-vice • • •• •••••••••••••••••• • • •• •• • •• 1 1 
~ 
2 
6 
8 
6 
L~ 
1i 
~ 
1 
1 Colll1S e 1..ing ........................ . .. . g ' 2 I ?· 
1 1 I Lj- l Inf' o !l'rn.a t i o ri. . . . . . • . ; .. • . . . . . • . . • • . • . . • 
Professional psychiatric services •••• 
1 Suggestions ...... .................. . 
II 
Miscellaneous: 
11 More inclusive than -counseling ••••••• 
1 Imp licit l y voluntary ••••••••••••••••• 
i1 Negative rea ction •••.•••••••••••••••• 
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Table 8. Frequency Chart Showing Essential Features of' Coun-
selor Responses to Item Containing the term Empathic 
Relationship, According to Counselor-Groups (For 
explanation of letters B, C, H, P, T, see bottom 
page 22.) 
Essential Features B c H p T_ I 
(1) 
Basis of &nathic 
* 
Relationship: , .. . .. 
Col'lnn.on ground ••••••••••••••••••••••• 
I.Dve ••••••••• ~ •••••••••••••••••••••• 
Mutual understanding •••••••••••••••• (includes "sympathetic under-
standing 11 and "understanding"} 
Characteristics of' .Int erview in 
which EmP§tthic Re lationship exists: 
Non-directive ••••••••••••••••••••••• 
Non- judgmental •••••••••••••••••••••• 
Client Objectives: 
Counselee finds counselor with him •• 
Enables client -to see his emotional-
ity objectively •••••••••••••••• 
Release of emotion •••••••••••••••••• 
Counselor's role in Empathic Relat1xr 
shipt , 
Acceptance •••••••••••••••••••••••••• 
Develops relationship ••••••••••••••• 
Sensitivity to client ••••••••••••••• 
Proj action of' feelings for counseleel:! 
Rapport and Empathic Relationship: 
Goes beyond rapport •.••••...•••••••• 
Same as, or related to; rapport ••••• 
Obaracterisuics of Empathic Relation-
ship: 
Ease of' client and counselor •••••••• 
Good mental te:rm.s ••••••••••••••••••• 
Loss of' objectivity and involvement 
of' counselor in client's prOb~m 
( 2) 
5 
1 
1 
1 
6 
I 
-
- -
(3) 
1 
5 
2 
2 
1 
1 
1 
8 
1 
L~ 
1 
--
(LJ_) (5) 
1 
8 
1 
2 2 
1 
1 
9 
1 
2 1 
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frequencies below have been derived from responses by the 
I business and industrial personnel managers' group , the ~ 
college personnel officers' group, the high school counselors ~ 
group, the psychiatrists' group or t he total group. 
I 
~ 
~ 
II 
I 
~ 
CHAPTER IV 
SUNHflARY AND CONCLUSIONS 
In this chapter the writer planned to: 
(a) summarize the preceding chapters dealing with the 
statement of the problem and treatment of the data, and 
(b) draw conclusions from the collected data. 
Summa~--The purpose of this study may be described as 
an attempt to make the total understanding of a part of the 
semantics of counseling more readily comprehensible and to 
determine whether any patterns of connnon conceptions exist 
within the groups of counselors sampled. This attempt has I 
been made through an effort to determine what conceptions se- '' 
lected counselors have of some terms having special signifi- :1 
cance in counseling and through analysis, interpretation and !1 
tabulation of such conceptions. The study was undertaken 
because of the apparent confusion and disagreement which 
exists concerning the meanings of some of the basic terms I I' 
used in counseling. It was hoped that if an investigation of i: 
some counselor concepts were undertaken, a view of the range i' 
of interpretations might be possible, with a resulting clar-
ification of concepts and awareness of the need for a set of 
clear and workable terms • 
The first step in preparation of an inquiFj form for 
-33 -
I. 
I 
I 
'I 
I 
,I 
distrib~tion was the selection of five terms, counseling, 
rapport, advice, guidance and empathic relationship. These 
terms were selected in the hope that they would be represen-
tative of some broad terms or terms very widely used and 
recognized, and also terms having varying degrees of special-
ized meaning in counseling. Second, the instrument was con-
structed. !n order to allow for the non-directed expression 
l 
I 
jl 
I 
I 
of the counselors' concepts in their own words, an instrmnent 
was constructed in which each of the terms on which counselor 
were to be asked to comment appeared underlined in a brief 
statement of seven to ten \rords. The content of these state -
ments was designed to be as neutral as possible in order to 
avoid structuring the respondants' answers. Counselors were 
informed in an introductory paragraph that the five t ·erm.s on 
' 
which emphasis should be placed were underlined and they were II 
asked to respond on the basis of their practice and experiencJ 
- II 
Third, a mailing list of 160 names, equally distributed 
among business and industrial personnel managers, college 
personnel of1'ice~ high school counselors and psychiatrists, 
was compiled. Fourth, the forms were then mimeographed and 
coded to indicate the counselor-group and counselor identity, 
for .follow-up purposes. Fifth, a copy o.f the mimeographed 
inst:r>'..unent, along with a stamped, self-addressed envelope, 
was mailed to each of the 160 selected counse lors. Sixth, 
I 
II 
,I 
after a period of two weeks, a follow-up post card was sent tQ: 
34 
those counselo~s who had not yet responed. After four I 
weeks, 20 forms had been received fox· business and industrial " 
personnel managex•s, 25 .f'orms had been received fror.1 colleg e 
personnel officers, 23 fo1~s had been rece i ved from high 
11 school · counselors and four f'orms had been received from psy-
chiatrists, making a total of 72 responses from the tot~l 
counselor group. 
The study is limited by the number of responses (72) 
on which it is based, the relatively small geographical area 
;I in which counselors sampled were located (Greater Boston area) 
the extremely low number of responses (!'our) made by psychia- 1 
trists. In addition, limitations are imposed by the subject-
I 
I 
·I 
I• 
I' 
I 
I 
ive nature oi"' t he study and by the subjective nature of the 
analysis, interpretation and tabulation. 
Ai'ter the raw data had been collected, the individual 
items were marked with a letter and a number, indicating the 
counselor-group and individual counselor identity. The form I 
vtas then cut apart and sorted according to item and counselor j j 
group. ~~e responses were analyzed and the es sential portions 
'I 
were :interpr~t~d and tabulated. The tabulation sheets were 1 
condensed and converted into Frequency Charts. Separate ~ 
Frequency Charts were const~~cted for each of the five terms I 
which appeared on the inquiry forms. They illustrated the 
number o.f times a word or phrase appeared as an essential 11 
. II 
feature in responses by each of bhe four counselor-groups and I, 
the total counselor group. j1 
35 
. Conclusions.-- The readel" has seen on the Frequency 
I 
'' Charts that a large number of essential features are in-
1 
I 
II 
II 
I 
1: 
I 
eluded in the coYnselors' concepts of each of the terms 
counseling, rapport, . advice, guidance and empath ic relation-
' ship. Few of these essential features occur with a frequency ! 
large enough to indicate concurrence of counselor concepts I 
a .n .. d reactions. Not one essential i'eature among the 156 es- 1
1 
sential ~eatures listed was included by more than hal~ o~ the ! 
I 
total counselor group of 72. One essential feature, "opinion)~ 
was indicated 3~ times in response to the term advice. Of 
the total number o~ essential fea t ures included, only the 
I 
I 
II 
follov!ing were indicated b,w· ,~_.5 · .per cent or more of the total !I 
group of counselors: (1) in response to the term counseling-- ' 
11 opportunity to talk out 11 and "voluntary partie ipa tion, " ( 2) 
1
1 
in response to the term rapport--11good relations" and 11mutual : 
,good will, 11 (3) in response to the term advice--"ans1vers to 
question~11 "opinions, 11 11not perfo:r'llling a guidance function" I 
.. -
and 11negative response," {~) in response to the term 
-- "help with individual problems!! and {5)in response 
guidance ~~ 
to the 
· term empathic relationshiE_-- nmutua.l understanding." It is 
noteworthy here that in response to ~mpathic relationship, 
,, 
22 per cent o~ the total group le~t the item blank or stated I 
that they e ither did not know or use the term. !j 
I 
In vi·ew o~ the small percentage o~ counselors concurring II 
I 
il 
on essential features o~ the ~ive counseling terms being I 
II 
il 
I 
I 
I 
considered, it is impossible to conclude rrom this study 
that marked concurrence exists ~~ong the 72 counselors who 
responded. 
'The \rvriter was interested also in determining whether 
marked concurrence existed within the four counselor groups 
sampled. Among business and industrial personnel managers, 
only one essential feature, "good relations," in response to 
the term rapport, was included by 50 per cent or more or the 
II 
I 
counselors. The number of es sential features given for each 1 
I 
of the terms is a s f'ollows: (1) couhseling--20, {2) :r:,apport 
--12, (3) advice--13, (4) guidance--J.lj_ and {5) empathic re-
II 
essential rea- 'I lationship--11 • . With the low rrequency or the 
tures lis t ed and the number and range or essential features, 
it cannot be concluded that marked agreement exists among 
business _artd industrial personnel managers on the basis or 
this study . 
Among college personnel officers, t hree essential rea-
I 
tures are included by 5o per cent or more or the respondants: .: 
I, 11voluntary participation" in response to term counseling, 
II 
"mutual good will 11 in response to term rannort and nopinion 11 I 
li in response to term advice. Essential reatures included in 
\, 
I 
I 
'I 
I 
counselor concepts or the five counseling terms being con-
sidered number as follows: (1) counseling--26, (2) rapport 
--18, (3) advice--20, :{4) guidance--17 and (5) empathic re-
lationship--26. More ag:eeement seems to exist between college 
37 
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personnel officers in regard to the essentia l feature s of 
the five counseling terms investigated, but the amount of 
concurrence would not seem to be enough to warrant the con-
clusion that marked agreement exists. It would be more ac- II 
curate to state that, on the basis of this study, less dis- 1: ;I 
I 
agreement seems to exist here than among the other counseloi•-1, 
g roups. 
Fifty per cent or more of t he high school counselors 
conta cted included two of the essential features, "answers 
t o questions 11 and "opinion," both in response to the :t;e1"'111 
advice. The number of essential fe a tures indicated by vari-
ou~ high school counselors in r e sponse to the five couns e ling ! 
terms is as follows: (1) counseling--21, (2) rapoort--22, 
(3) advice--14, (4) guidance--15 and (5) empath ic relation-
ship--12. On the basis of this study , it is possible to con-
clude on ly t hat t h ere seems to be sl i ghtly mor•e agreement on 
t he five counseling terms counseling, rapport, advice, guid-
~ and empath ic relat ionship than among the busine ss and 
industria l pel .. sonnel managers, and slightly les s agreement 
than among college personnel of fi cers. 
I 
I 
,. 
[ 
II 
It is not possible to draw conclu sions from the responses
1 
b y psychiatrists, the number of re t urns being too small to I 
d i vulge sufficient informat ion. 
In g eneral, one can only conclude that concurrence on 
es s ent ial features making up component parts of five terms 
II 
I 
having special significance in counseling se ems to be lacking j 
among the counselors sampled. Further s tudies would be re-
quired before it cou ld be more decisively stated that some 
marked degree of agreement exists. 
I 
I 
II 
!I 
r 
I 
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APPENDIX A 
I 
li 
I 
I 
,I 
I ~
I 
- . . .... 
May 29, 1953 
In connection with a study of the semantics of counseling being made at 
Boston University, you are being asked to indicate in the spaces provided 
your conceptions of, and/or reactions to, the statements below, with par .. 
ticular emphasis on the underlined term. You are urged to indicate your 
first reaction and to give your conception of the term in the light of 
your experience, rather than a textbook definition. Your cooperation in 
filling out this sheet and returning it as soon as possible will be greatly 
appreciated. A stamped, self-addressed envelope is enclosed. 
Katherine A. Sheehan 
Boston University School of Education 
1) The boy came to the office for counseling• 
2) At the outset of the interview raRPort was established. 
40 
...... 
3) The student asked for the teache~'s advic~. 
4) Guidance was available to all who needed it. 
5) An empathic relationship existed between the counselor and the client. 
Jl 
~r 
I 1 
APPENDIX B 
I 
II 
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I 
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Dear 
This is a reminder of the inquiry form which 
you received about t wo weeks ago concerning a 
study being made at Boston University on the 
semantics of counseling. 
May I ask your cooperation and request that 
you fill out t he form and return it to me at 
your earliest convenience? I'll be very grate-
ful for your help. 
Very truly yours, 
Ifutherine A. Sheehan 
Boston University, School of 
. Education 
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'APPENDIX C 
1) The boy came to the orrice ror couns eling. 
I 
RESPONSES BY BUSINESS AND INDUSTRIAL PERSONNEL MANAGERS: lj 
B2 The boy wanted help in connection with a problem. He 
seeks advice. 
B3 Help-Aid-Opportunity to talk about himselr and his 
troubles without being judged. 
B5 The boy wanted to talk over a problem and seek the 
advice or someone older in regard to choices or de-
cisions to be made. 
B6 Usually wants conrirmation or a decision vrl1ich he has 
already reached. Ir the counsel obtained is in line 
with this opinion the counselor is very wise, ir not, 
t he same counselor is rather a stupid rellow. 
B8 I n a school situation, he probably wants help in 
choosing subjects or a career. In an industrial situ-
ation persons come with problems concerning their jobs-
(rel a tions with co-workers, superiors, etc.). 
B9 He came ror what help the counselor could give him in 
some area which bothered him. He wants what suggestions · 
42 
I 
~ 
the counselor may be able to make or he may want to 
have someone listen to his _problem and help him think 
it through. 
BlO To seek advice and guidance from one '~o knows the way. 
Bl2 If someone told me this, -If the person were a coun-
sellor-I would assume he meant that the boy wanted to 
talk over a problem. If the .person were a youngster-
I 
~ 
il 
I 
II 
'I ~I 
! would assume he meant that he came for advice. In 11 
other words a professional should mean by counselling 1j 
talking over a problem with an older or wiser person, in ll 
the hope of having light shed on his thinking, and pos-
sibly discovering pertinent facts not as yet discovered 
by the client, in order that he, the client, might make 
his own decision more \Visely. But the average man on the 1, 
street thinks of counselling as a much more active par-
!i 
ticipation of the counselor in making the final decision. ll 
II Bl5 I have a positive reaction to this term. The boy is 
seeking advice from a person of greater experience in 
regard to some problem which he is experiencing. 
Bl8 The boy crume to talk with an older person who was not 
himself involved in the problem. In my experience, 
I! 
II 
II 
1: 
I 
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r 
counseling means occupational placement and. a~justment. 
B21 This seems to me a perfectly acceptable term. The boy 
had a problem or a question and was seeking advice from 
someone with greater experience. 
B22 O.K. :Means an interview with a counselor wherein the 
problems are talked over and some alternative courses 
of' aetion are set up. 
B24 Mutual considera tion of future course of action to be 
taken by boy regarding his educational or vocational 
future. 
B25 I would consider that the boy had come into the office 
for advice and not for a definite job placement. 
B26 Counseling is the giving of' guidance, advice or aid in 
other forms to a person seeking help. The counselor 
should be a person of wide experience. 
B31 Advice concerning a problem-guidance and help in finding 
a solution. 
B32 He felt anxiety and may or may not have kno~r.n its cause. 
He wanted help in discovering the cause and/or finding a 1: 
I' 
--\~-= 
I 
- - --- -=---=- ----- . -~ 
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II 
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solution. 
II 
I 
C B35 In my job as a personnel interviewer, counseling is the I 
- , 
process of interviewing with one of several purposes. 
These purposes are 1) employee selection, 2) employee 
placement, and 3) employee adjustment. 
B38 General discussion of factors in a field of endeavor, 
II 
II 
II 
I 
for example, employment counseling is discussion from an 
economic viewpoint of employment opportunities in various;! 
industries. I 
I 
I 
B39 This is a commonly accepted term that is used and under- I 
stood in business. It generally involves an explcration I 
and discussion of a personal problem that results in I' 
some advice or action beneficial to ther person receiving! 
the advice. 
'I 
il 
I 
I 
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1) The boy came to the o~~ice ~o~ counseling. 
RESPONSES BY COLLEGE PERSONNEL OFFICERS: 
'I 
II 
Cl Probably that is what he came ~or but he doesn't think I! 
o~ it as counseling. He wants i~or.mation, unless he 'I 
was called into the o~~ice. 
02 Usually when a student comes to the guidance counselor 1 
~or "counseling" it is because he has a problem ~or w~~ 
he cannot ~ind a solution or, i~ he has ~ound a solutioJ i 
because he cannot assume responsibility for the solutioJ I 
He comes with the expectation that the guidance counsel-ji 
·I 
or ··t1v'ill provide hlln. with an answer o~ support a decision!, 
J, 
I 
~o~ which he is unable to assume full ~esponsibility. 
It is the ~unction of the guidance counselo~ to make an 
evaluation of the situation and then to attempt, by 
means of the counseling p~ocess, to have the student 
make his o\vn evaluation with the expectation that it 
will enable the student to make, and asgume 
ity for, his own decision. 
!I 
responsibil- ;1 
C3 Counseling is a p~oblem-solving situation in which the 
boy is helped by a p~ofessional pe~son to ~ecognize, 
understand and solve his p~blems. The boy doesn 1 t 
come to the office for counseling but ~ather comes to 
1: 
I 
46 
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II 
. I' 
the o:f:fice :for help because he is :faced with a problem I 
II 
ll 
and :from this arises counseling. . Counseling is also 
a continuous process through which the boy solves his 
O\VU problem \Vhether it be personal, educational or 
vocational. 
C4 ~e boy (Korean veteran, age 20, grade 11) has come :for 
voluntary counseling to look into possible educational 
c6 
I 
or vocational objectives so that he can make a wise ~ I 
II occupational choice and use his G. I. bene:fits to great- I~ 
est advantage. 
He came to the o:f:fice :for help. Type and amount o:f 
which will depend upon the global aspects o:f the ''prob-
lem". Probably it will be somew·here between advice-
giving and analysis, the depth o:f therapy(?) being re-
lated to emotional aspects o:f his "case"• 
I 
'! 
I 
I 
Boys who come to this o:f:fice for counseling, in m:y I 
opinion, and very simply, come because they have a probl l 
lem -- personal, scholastic, social or othe~wise and 1 
are seeking a solution :from someone in whom they have 
:faith. It is the tal~ing over o:f a problem with the 
hope that together some understanding and solution may 
be reached. 
I 
I 
I 
I 
I. 
!I 
,, 
,, 
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I 
c8 The boy had either a sp~cific or a general feeling o£ 
anxiety. He came to the office to seek assistance in 
resolving this anxiety. 
,.=-
09 The boy is usually looking for advice, to be told what I 
to do• The counselor very often has the srume point of I 
view. My view is that counseling is a process of inter- 1 
action between client and counselor, containing infor-
mation-giving as well as the establisbmeht of concepts, 
points of view, and a t titudes, which will form the basis 
upon which the solutions of problems vtill be made. 
I 
Cl2 
.· . 1 
In its practical sense counseling may mean advice, sym- I' 
pathy or verbal assistance in thinking a problem throughjl 
I I'm sure that it means thi.s to "i.bhe "boy" and what it 
I 
means to the counselor will to some extent determine 
whether the boy goes away more satisfied or more frus-
trated. 
Cl3 Counseling used above means to me a voluntary relation-
' 
ship with a trained counselor in which assistance is I 
sought in relation to occupational, personal, educationaj 
or other troublesome areas •rllich the individual oounsele~ 
e-Xperiences. 'I 
II 
I 
-~ 
-- fl-- -
li 
II 
I 
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cl4 When a boy comes t~ my office, I feel that my role is 1 
I 
to give assistance, but not to give the boy someone on 1 
whom he may lean and thus avoid responsibility. A 
counselor who does the latter is doing the boy more 
harm than good, in that he is causing the boy to be-
come more dependent and thus remain immature. I seek 
to help the boy find his own solutions and make his ow.n 
adjustments and make his own decisions. This is not 
always what the boys I see want, unfortunately. 
II 
Cl5 If I were the boy, I think that I would be looking for 
help with some problem or question with which I felt th, 
need Of aSSiStance from someone WhO is not personally I 
involved. 
017 This denote s the interaction of two personalities, one 1 
of a person more mature and e xperienced. The counselo1 1 
fUnction is to help the student toward greater maturity, ~ 
but not to give him "answers". How can any couns 0lor 
think that he has the "ansvters" for another person? 
C20 For discussion of a problem of some kind with someone 
who can help him solve it in some way. 
II 
" II 
I 
! 
!I 
I 
II 
C24 The boy is looking for -.adv:ice and information in making 11 
I 
-- -- ----==-~ 
choices or decisions. rr this relationship (the coun-
seling relationship) is satisractorily established, it 
will have considerable influence on the boy's ways or 
thinking and acting, not only at the present time, but 
in the ruture. 
025 Help, cooperation, temporary support leading to in-
creased independence on the boy's part. 
027 Advice, help, assistance 
028 Consideration or a problem or the boy in order to help 
him see it through. 
029 Counseling means talking through, and thus thinking 
through, a problem together and the giving or help by 
the counselor. This help does not consist or giving 
of answers, but in the assistance given to t he boy in 
m.ak~g his m.m decisions. 
030 I don't think the boy would necessarily mean the same 
thing I would. I think that he expects to receive help 
in some area that is troubling him. 
032 The client came for counseling in order to rind 
I 
so luttonsl1 
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II 
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to his problems , which may be personal, socia l, edu-
eational or other. He wants to talk over these prob-
lems with a person whom he can trust in order tlJat 
II 
some progress may be made toward a better understanding , 
or the problem and toward a solution. I 
C34 The boy voluntarily sought the help of the guidance I 
counselor. 
h 
This help may be advice and it may run all 1: 
the v~y to analysis. The type of treatment which the II 
counselor may try to give will depend upon the emotion- \ 
al aspects of the problem. 
C35 This is as it should be inasmuch as counseling is a 
voluntaey·:_ interpersonal relationship bet"t"Teen counselor 
and counselee \Vith the purpose of as s isting the latter 
to help h imself. 
036 The boy feels unhappy or uneasy in regard to some prob-
lem area and seeks the help of the counselor in al-
II 
leviating this anxiety. The boy came of his owri accord,, 
II 
the voluntary aspe ct being an important one. 
I 
I c4o The boy is looking for specific information in regard 
to some problem. 
51 
1) The boy crone to the or£ice ror counseling. 
RESPONSES BY HIGH SCHOOL COUNSELORS: 
, ·_ ' ! 
Hl From this statament, it seems apparent that the boy 
came £or help, most likely ror some area in which there 11
1 is an emotional involvement. The counselor, who is not 
himselr involved in this way, may be able to help the 
boy, but he may need to take some time in uncovering 
further factors involved, and may discover, as I have 
many times in my work, that the problem which the boy 
described is not the real one at all. Without this 
further information, however, the counselor may be to-
tally ineffectual, for he may spend time dealing with a 
problem which 1s of relatively little importance as far 
as the boy is concerned. 
H3 I have a negative reaction to this ter.m. Used in this 
way, I have the feeling that the boy is merely to listen
11 to what is said by the counselor. 
H5 T\vo people sitting down:-.together to discuss eome prob-
lem of concern to the boy or to the counselor about the 
boy. This discussion taking place in a friendly, per-
missive atmosphere. I The discussion may vary all the way I 
I 
£rom a fairly intellectual, rational consideration of 
. - --.--
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curricular Choice to one in which the boy's feelings 
enter heavily• and have to be clarified. 
H8 First reaction would be pleasure to know that the boy j· 
of himself came to the office, knowing there -was a per-
son to talk over his situation with. This would seem 
to sighi:ry good public relations on part of counselor. 
My concept of counseling would be opportunity for the 
client to express and speak h is mind in a pe~ffiissive 
atmosphere and from this expression be able to under-
stand his problem and come to a solution of it through 
the ~pathetic understanding of the counselor, not 
through the handed-out advice of the counselor. It is 
the client's problem, and the solution should be his, 
also. 
H9 The boy apparently has the feeling that the counselor is 
a person whom he can trust and a person who has enough 
insight to be able to help him in discovering the source ,j 
of his an."'Ciety. The boy also must feel that this is a i! 
person whose interest is a part of the counseling rela~ 
ship. The boy, it is hoped, came to the office of his Jl 
O\vn accord without being summoned. To me this volun-
tary aspect is one of the most important in the coun-
seling process. 
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HlO He c~e looking for answers to doubts or questions 
which he had in his mlnd. These doubts or questions may 
range from personal, academic, vocational, to social, 
emotional or occupational. 
Hll Boy crune to receive some help from a person that he 
knew would be sympathetic and understanding, whatever 
his problem happened to be. 
( 
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Hl2 .Before the boy would come to the office for counseling, 
he must have felt some problem existed within himself 
and felt the need to discuss it with a person who might 
be able to clear up some of his anxiety through talking j 
the problem over with him. In order to accomplish this, 1 
however, a friendly feeling would have to exist. 
Hl5 He came for information. The counselor would answer 
with information, tell him where to get the info~tion, 
would loo~ it up, would refer him to someone who would 
give the information. He would get what he needed in 
educational, vocational, etc. information. Qg he came 
because he was ~ some difficulty ~ a class. He 
wanted to talk out his problem, hear what could be done 
to adjust or at le~st be helped to think out the pos- I 
I' 
sible ways of attacking the problem. He does not expect li 
I 
~ 
II 
II 
I 
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to be told what to do, but likes to know what can be 
done, i.e. drop the subject, Change classes to another 
teacher, have tutoring, etc. He wants to know where he 
stands, in order to make a decision. Sometimes he asks 
what he should do, but is usually sa t isfied when told he 
is the only one who truly knows how the situation af-
fects him. Usually he nods acceptance and understanding, 
and appears to have gained what he came for. Q!! he has 1\ 
a personal problem outside the realm of school. He came I 
because he J:a d to talk the matter over with someone. \ 
Usually he has a plan, but \vonders if it is 11 crazy 11 • He J 
thinks aloud. 
-1\ 
Hl7 The boy had a problem, which may be of almost any nature ll 
and sought the help of a person whom he f elt could be I· 
trusted and on whom he could count to understand him. 
Hl8 To find answers for his questions-no matter whether they I 
be personal, academic, vocational, college, health or of 
111 
any kind with which he might be concerned. II 
H20 ·MY understanding ·of' this statement is that the client, 
who came to the counselor voluntarily, is willing to 
cooperate since he himself felt the need of help. 
II 
I. 
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H21 For a good counseling situation there must be a per-
missive atmosphere. The counselor must be a person 
with whom the client can talk freely and from whom he 
may expect sympathetic understanding. The activity 
which takes place is for the purpose of the client's 
understanding and solving of his own problem. 
H22 To ''talk out" his problem concerning an educational, 
sonal, or occupational matter with a trained guidance 
counselor·. There are occasions vthere direct counseling II 
or giving of advice serves the purpose; other cases re- 11
1 
. I 
quire lor~-term non-directive counseling. ttr conception 
of counseling is helping the counselee to make proper Jl 
choices in certain areas, such as educational, vocatio 
II 
or personal• 
H23 Counseling: interviewing with the purpose of aiding a 
student to make satisfactory adjustments, plans, and 
decisions himself. 
H29 Counseling in a high school consists largely of voca~n­
al and educational planning. A certain amount of work is 
also done in regard to personal problems. I! 
H30 i.e., To talk over a problem of whose existence he was 
II 
II 
56 
-e 
. I 
=-= .-=. :.:":: __ 
aware with a person whose interest and ability to help 
he took for granted. (Please note that I consider im-
plicit in _ "came" a voluntary approach.) That is my 
first reaction. I may have to change it as the inter-
view develops. Sometimes the counselee's av~reness of 
his problem is no moDe than a nebulous feeling that 
something is wrong. In such case he doubtless hopes 
that the counseling will at least establish a definite 
source for this disquiet that led him to seek the inter-
view. 
H31 The boy evidently came in for help. The problem may be 
the one stated or may need some probing to find out what 
it really is. Counseling means an .individual interview,- ! 
probably for the purpose of aiding in some emotionally 
toned area as apposed to just giving some factual in-
formation asked for. 
H32 Counseling takes place when a counselor and client meet 
in an interview to discuss a problem and examine pos-
sible courses to follow. 
H34 I do not like the use of the . wcrd counseling in this 
sense. It implies to me a one-sided situation with the 
counselor doing the ta]dng and the counselee doing the 
listening • 
-=-="-=-=- ....,__--== ---
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H37 The counselee wants to talk out a problem in order to 
make a choice. The person he consults is a trained 
guidance cotl.nselor and the problem may be an educationa~ 
personal, occupational one. The necessary help may I 
sometimes involve directive counseling and may some- I 
times involve non-directive counseling. 
H39 Interview took place where the client is helped with his l 
decisions or adjustments by a trained counselor. 
II ,, 
H4o This indicated a need for help and hence the interview 11 
will be more successful. Willingness to participate 
and realization of a need are e ssential. 
/ 
l) The boy crume to the o~~ice ~or counseling. 
RESPONSES BY PSYCHIATRISTS: 
P~ The counselor's fUnction in the counseling situation 
is clari~ication and evaluation o~ the client's situa-
tion, toward the end of enabling client to act in mak-
ing a decision and understanding the alternatives avail-
able to hm. 
Pl9 He came to be helped by a wiser, more informed person~~ 
in reaching some decision. 
1?27 For a client, counseling means talkiilg through a prob- ,I 
lem with a person who does not attempt to advise, as I 
such, but who endeavors to clarif'y and reflect the ~eel- 1\ 
ings . expressed by the client in order that the latter II 
Jl may see his i'eelings in a new and more objective light. 
1 
1\ P39 Counseling involves an understanding o~ a problem, the .\1 
" 
I 
alternatives available, the potential e~~ects o~ a 
decision made, an evaluation o~ the client's assets and 
goals, and the clarification o~ these ~actors in the 
client's mind, enabling him to act. 
- -=- -- -=--=--~-
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2) At the outset of the interview rapport was established. II 
RESPONSES BY BUSINESS AND INDUSTRIAL PERSONNEL MANAGERS: 
B2 An equal footing-understanding and informality 
B3 Good relations-warmth, friendliness, lack of restraint 
B5 II Rappoz-t is an elusive term, but is one of the necessary \\ 
factors in counseling. It is the development of trust 
ani thus a good relationship betvteen the two people 
concerned, which grows ou·t of a detached but sincere 
feeling of trust. 
B6 An understanding of the facts was obtained and on the 
basis of mental agreement a platform has been reached 
upon which progress can be made. 
Friendly feeling. Counselor may rise, smile or give a 
war.m greeting, or a handshake and make his client feel 
welcome and at home. 
B9 Rapport is a mutual good feeling which is brought about 
by the skillfUl counselor. It is a necessary part of a 
good intervie'"'• 
I~ 
II 
II 
II 
I! 
I 
I 
I 
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BlO Mutual understanding at ·the same mental level. 
Bl2 Rapport means a good working relationship, which is 
composed of trust and con£idence, without emotional 
attachment. It -is of course essential to all good 
counselling. 
B15 freedom of expression - mutual understanding - lack of 
fear of criticism 
Bl8 Mutual understanding between the two involved in the 
interview. 
B21 Sympathetic understanding and freeclimate vms created. 
B22 O.K. To mean a good relationship or common ground was 
set up. 
B24 Harmonious relationship 
I 
II 
I 
li 
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B25 I would consider that the statement indicated that con- 11 
fidence had been established between the interviewer I 
' I 
ani the interviewee• I would question a little whether 
you could be sure of this at the outset. The establish-~~ 
ing of' confidence iE'·, . usually a long procedure and ex-
tends throughout the entire interview. 
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B26 Rapport is mutual understanding in an interview. 
_presupposes the absence oi'. any superior ... interior 
The client and counselor must be able to i'eel that they 
are considering the problem at hand at the same level, 
although they consider it .from dii'f'erent points of' view, 
B31 Mutual understanding, common ground. 
B32 Bei'or e anything i'urther \~s done, any possible existing 
tens ion ·waa removed by the couns elor's manner and facial 
expression. 
B38 Mutual trust in questions and answers, particularly 
anything of' a confidential nature. 
· B39 T'.ae term "rapport" is certainly not in connnon use in 
the business world and we would much prefer such words 
as 11 coili'idencen, 11understanding" or 'common ground". 
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RES PONS ES BY COLLEGE PERSOl\JlffiL OFFICERS: 
Cl I think it takes a little time to establish rapport 
but it is possible to click iw~ediately. 
C2 ~J the establishment o~ rapport I i n tend t o make the 
student feel as com.f'ortable as possible in the co1.mse1-
1
1 
ing situation. I do not feel that rapport can be esta~ 
II 
lished at the outset of an initial interview except in ill 
. I 
an unusual counseling situa tion. v'fuen a student comes 11 
for counseling he does so because his normal anxiety I 
level bas b een elevated and h i s anxiety will be further I 
,, 
increased by entrance to the counseling situation. To II 
me the establishJnent of rapport is the reduction or re-
moval of the anxiety resulting ~rom the introduction to II 
I 
I 
the counseling situation. 
C3 Rapport is necessary if counseling is to be ef~ective. 
It is the establislunent of a frien:l!.ly working relation-
ship between the counselee and counselor. It i s neces-
sary because without good rapport the counselee may re- j! 
ject or become hostile toward any assistance offered by \ 
the counselor. Also, confidential and intimate infor-
mat ion w·ill be \7i thhe ld by the client. The \'lOrd rapport 
c6 
C7 
ll 
II 
II 
is used very loosely in the guidance profession. To 
~e it means the establishment of a working relationship! 
with the client and to win his confidence, also. 
Informal rapport considered important. "Come in, Bro\m, 
won't you have a seat - my name is ______ - smoke up if 
you wish. We can look over yo~w V.A. records here and 
explore possible uses of your G. I. time either in on-
job-training or 'a school program. What plans have you 
had in mind? 
An instantaneous precipitation of objective "love" 
occured. This is not a static phenomenon but will 
fluctuate, will wax and wane as counseling proceeds. 
The highest degree or level off rapport is probably 
obtained in .first interview. It possibly marks a 
plateau with undulations in intensity varying less. 
not 
I 
\i 
Rapport, to me, refers to the friendly relationship and ; 
understanding which is of necessity to be established 
at the out set of the intervievr. In rrry opinion t here \ 
can be no very satisfactory counseling job done vlithout I 
almost complete rapport. In the absence of satisfactor,1!\ 
rapport it might be well to consider someone else in 
I 
handling a particular case. 
!I 
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C8 Counselor v~s able to convey to the boy a feeling that 
counselor accepts and understands the boy, a feeling 
that counselor is able to identify wlth the boy. The 
boy developed a feeling of confidence in counselor; the 
boy sensed warmth, ~partiality, and faith in him. 
Boy, a counselor sure has to be sharp to create this 
at the outset, but somehovr or other this is the context 
in which the vague concept of rapport makes sense to me. 
I 
C9 An understanding of each other to the extend that the I 
client will feel free to express himself fully and that. I 
there will be a friendly, confident air about an inter-
view. 
Cl2 Rapport is a counselor's word which sums up his feeling 
that ::omehovv he and the counselee "hit if off 11 • - It is 
a vague ter.m that hides more than it reveals for if we 
weren't so content with this more or less undefined 
vrord we might better assess the_ factors involved such ,, 
as understanding, sympathy, empathy, love, insight, etc. 
Cl3 Th.is is essential. It is the informal feeling that mak 
the client lmow that the counselor is glad to see him 
and that he is ready to listen and do what he can to 
help. 
~J 
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cl4 Counselors should seek to establish rap port as early 
as possible. It is sometimes dir£icult, i£ not impos-
sible to do so at the outset or the interview. Rapport 
itselr is the putting at ease or the client by the 
counselor through rriendly gestures or comments. 
Cl5 Friendliness-understanding--on both the counselor's and 
counselee's parts. 
Cl7 Berore an interviewee can rreely speak his mind vnthout 
fear or apprehension, rapport must have been established 
Rapport is the result of sincerity, and is essential for 
good counseling. 
C20 Good ttnderstanding and liking between the two people in-
volved. 
C24 I think that rapport and friendliness are pretty much 
the same. It's pretty difficult for a counselor to rool 
his client. I£ the counselor isn'~t genuinely. interested 
and understanding, the changes of his hiding this from 
his client are small. 
C25 Mutual respect and sympathetic understanding. 
C27 A feeling of cooperation - mutual understanding 
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C28 The first step in interviewing. Rapport exists mlen t 
is an unspo~ but understood agreement that both par-
ties will be open and frank in their discussion of the 
11'- oblem at hand • 
C29 This is one of the ·words which make up the technical 
vocabulary of the profession. It simply means that the 
two persons involved in the interview are understanding 
of each other, they seek insigh t and they are working 
toward a common goal - the solution of the client 1 s 
poblem. 
C30 A relationship or feeling of good will and of mutual 
understanding and respect was .in evidence. 
11 C32 This is an acceptable use o:r the 1vord rapport to me. 
- --jt 
Rapport must be established at the outset or the coun-
seling will fail. Complete rapport is necessary for ef-
fective counseling. It may be defined as a good feeling 
and understanding. 
c31.J_ While rapport may be established in the f'irst interview, 
it does not r each its high point until later. It is 
the outgrowth of respect and confidence. 
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C35 The establishment of a cordial and sincere relationship 1 
I between the client and the counselor is a must for ef-
fective cow1seling. Rapport, to me is a constellation 
' 
of factors, all of which operate to provide the coun-
selee \'lith the feeling that here is as ituation in 
which he can be free; he can speak freely without fear 
of reproach; he can judge ~rlthout being judged; he can 
mol"'alize without being brought before the bar of ex-
ternal objective morality. 
C36 As in all parts of the cotu~seling process, the word 
11mutual 11 comes into ray thinking . Rapport is mutual good.\ 
I 
will, or mutual respect and understanding. 
c4o Rapport established right at the beginning is rather the
1 
e«ception than the rule. While it is possible, it is 
much more likely for rapport t o grow as the counseling 
relationship grows. 
- ---
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2) At the outset of the interview rapport was established. 
RESPONSES BY HIGH SCHOOL COUNSELORS : 
H 1 Rapport at the beginning or t he interview is a pre-
requisite to progress. It involves the clearing ai'lay I 
of feelings of apprehension on the pa r t of the counsele 1 
through an inform exchange of g ood will. 
H3 If it is not establiShed at the outset, it must be 
es tablished as soon after as possible. 
H 5 Acceptance by the boy of the counselor in his role as 
counselor. 
H8 If rapport can be est~blished immediately then the prob- r 
I lem should be worked out pretty well by the boy. Rap- 1 
port t o me is the establishment of good relations betwe , 
client and counselor so t hat the client feels fre e to 
talk without fear of criticism or retaliation on the 
part of the counselor. ~1is can be established by just I 
a casual greeting fu~d friendly comments of the counselor \ 
at the beg inning and c an be maintained only if the 1 
i 
counselor :watches both his facial and verbal reactions 
wo whatever the client has to say. 
---
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H9 I never think of rapport as being established immedi-
ately. It should be established early, but it seems 
to me· that it follows a mutual 11 sizing-up 11 between 
client and counselor. It results in the interaction 
of' emotions and thoughts. 
' 
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H lORapport and trust are synonomous in the counseling pro- ,:, 
cess. Both are re cessa1 ... y from the very beginning. 
Hll The councilor was interested in the problem so, there-
fore, there existed an atmosphere of friendliness and 
understanding. 
Hl2 Rapport would be established when the client felt cer-
tain that the counselor was acceptant of him ru~d his 
verbal expressions. He is thus put at ease and is able I 
to talk without restraint. 
Hl5 The couhselor is someone to vmom he c en talk freely, 
someone who will listen, will try to see how he (coun- 'I 
'I 
selee) is thinking and feeling, will not sit in judg- I· 
ment on the mat t er, vrill help the counselee to see the I 
various angles, possibilities, outcomes, but l eave the II 
counselee .free to make the final decision. The coun-
selee, in a situation i~erein rapport has been estab-
lished, has no fear that his confidence will be 
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violated, ·nox> a fear that what he 'Says will be held 
against him. Also he does not have to '>'Torry over v;hat 
the counselor will think of what he :fu:.told. 
Reactions . To establish x>ap·port is difficult in school 
situations in which the counselor has to send for the 
student, t o talk with him. l"egarding reports of u.nsa tis-
factory work or regarding an attitude or type of work 
which a teacher has found undesirable to the point of 
making a referral. It is possible to explain that the 
counselor wonders whether there is anything which he 
can do to help the 'b.nhappy situation in Frenchn, say 
by arranging for individual help, etc. To offer to 
check with the teacher frequently is often a so~~ce of 
relief to the counselee; or to arr.ange for next year's 
~~ 
I 
I 
I 
I 
II 
'I I 
,i 
I 
I 
I 
I 
II 
I 
I 
program, shov;:l.ng status, in the ~ase of hnminent f'ailurE;:I 
to be matter-of fact about the case, whether it is bad lj 
. II 
or not, usuafuly results in the establishment of rapport. j\ 
A great deal, I would say, depqnds upon the student's I 
past ex~rience with counselors . If in junior high 
school the boy or girl was accepted for what he ~~s, 
and enjoyed and liked, he seeks the senior high coun-
selor with i'aith and conf'idence. 
Hl7 To me this indicates that the counselor was a person 
II 
who felt a real interest and concern with the couns elee's , 
I~ 
.I 
I 
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proble~. He showed friendliness and understanding 
and sympathy, and as a result the counselee was put at 
ease. 
Hl8 Counselor and counselee were able to talk with no bar-
riers to prevent flow of conversation, in£onnation, 
and aid. In other T,vords, they trusted each other. 
H20 This is one of the essentials of good counseling. It 
is an outgrowth of a feeling of understanding and re-
spect. 
H21 Rapport is established through a greeting, a smile, the 
shaking of hands and infoJ•mal, fl"'iehdly remarks. This 
must be at more than a superficial level or rapport 
will not be lasting. It must be maintained throughotl t 
the counseling process. 
H22 The establishment of harmonious feeling between the 
counselor and counselee in order that the interview 
may begin with relaxation of tension (if any) on part 
I 
I 
. ~ 
,I 
ll 
of counselee. This can be done in various ways--appro-
priate comments pertinent to the particular situation, a I 
favorable remark concerning an item of jewelry a girl 
'I 
may have on, even the weather I 
r 
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H23 :Rapport:' feeling of mutual understanding and friendly 
feeling between counselor and counselee. 
I 
H29 Rapport is the mutual understanding, the ~~tual confid- j 
ence of the counselor and counselee. It results in a 
warm feeling and the assurance in the boy that the 
counselol:' will n.Ot be shocked or repulsed by vrhat he 
(the boy) has to say. 
H30 Rapport is difficult to define. I consider it a re-
c i .. procal interplay of thought and feeling, transcend-
ing the exchange of: ver1:a 1 comrnunica tioh, but synchron-
out with -it. Perhaps I over-estimate the meaning of 
,.:--
the word. I do not oi"ten establish what I call rap-
port at the outset of the interview. Several minutes of 
unconscious appraisement and interpretation, during a 
phase of conscious neutrality ( · on both our parts ) 
usually precede rapport. 
H31 Rapport is essential at the beginning of an interview. 
Rapport is established when the counsellor and coun-
sellee can concentrate on the problem at hand without 
conflict of extraneous ideas. 
H32 This means a pleasant and comfortable relationship. 
It is necessary right from the start, since some common 
II 
--- = 
grou.~d is essential. 
rU4 This is O.K. To achieve anything constructive in a 
co~eling situation, r apport should be established 
very early. 
H37 ." The counselor has the responsibility :fbr the initial 
rapport, or removal o~ tension. Each counselor probab- l 
ly has his ovm method o~ establishing rapport. There 
are many means, such as comnents about the weather, a-
bout something in which counselor knows the client is 
interested, and so on. Whatever the method, the coun-
selor will have a· d ifficult time i~ he does not take 
•. 
the establish~ent o~ rapport into consideration. 
H39 TI1is denoted friendlines s and understanding to me. 
:tr4o Unless there is a f eeling of mutual respect and tPust 
between counselor and counselee, nothing constructive 
or lasting can be· accomplished. 
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2) At the outset or the interview rapport was established. J 
RESPONSES BY PSYCIIIATRISTS: 
PJ.4 Rapport exists when the client is able to express him-
selr withou t inhibitions or restraints. He knows that 
nothing is to be feared from the counselor. 
Pl9 A feeling that he was speaking with an understanding 
person in whose judgement he could have co·n.fidence. 
P27 I consider this to be a feeling of relaxation- a com-
fortable climate. It is a technique vYhich impl .. oves 
with the growth of the counselor. 
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3) The student asked for t he teacher's advice. 
RESPONSES BY BUSINESS AND INDUSTRIAL PERSOl:rlllEL MANAGERS: 
B2 Teacher 1 s opinion is sought, 
B3 T-he best course to take as far as the teacher can se&. 
B5 The counselor who has a professional attitude never 
B6 
B8 
B9 
gives advice. If mere advice were all that a client 
desired, he could do as well with the person waiting 
with him at the car-stop or the person sitting next to 
him at the soda fountain. He would not need the service 
of a trained counselor. 
Recognizing the wider knowledge and intellectual train-
ing of the teacher, the student wants to know answers 
to questions. 
I seldom, if ever, give what might be called advice. I 
often explain the alternatiges, but seldom indicate the 
11best 11 one. 
A trained person in guidance or personnel practices 
does not give advice as such under any circumstances. 
--=--=-
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BlO nvJhat would you do if' you \Vere me?" 
~~ 
Bl2 Advice is specific and f'actual. "You should do this, 
you should not do that, this college costs so much, 
that one somuch more. 11 ~eachers give advice con-
stantly--some good and some very bad. Professionally I 
one should not give advice, but pl~actically advice has 'I 
I saved many a person from tragedy as well as brought 1 
some people a great deal of' trouble! 
• 
Bl5 ~ne student asks for advice when he has a le s s serious 
problem than WJThen he comes for counseling. 
Bl8 The boy sought the teacher's op inion. 
to do with a counseling situation. 
Tb.is has nothing 
B21 Advice seems like a lighter t e~ than counseling, and 
the student had a relatively sbnple problem where he 
wanted a little direction. 
B22 Negatige reaction to this. If the teacher was trying 
to fulfill the guidance function in counseling. Advice 
means g iving one def'inite v~y--usually the b est one in 
t he mind of t he teacher. T.his is contrary to the guid-
ance conception, which avoids giving advice, per ~· 
' I 
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B2LI- In:formation or opinion as to proper decision. 
· B25 This expression would mean to me that t he individual 
l~d gone to the teacher on some very de:finite topic. 
Advice to me would be a more l~ited term than COLtn-
seling. 
B26 In effect, 11 ~'Vhat shall I do? " 
B31 Similar to '~ counselu. Asking i'or teacher 1 s opinion on 
given s ituation or problem. 
B32 He v~nted to know how the situation looked from some-
one else's point of view. 
B35 Positive reaction to '~advic e ". Student asks for sug-
gestions, aclmowledging maturity o:f the teacher. 
B38 Student :states a specific pr oblem - teacher gives h is 
solution. 
B39 We would expect the s tudent t o ask :for t he teacher's 
I 
I 
II 
I a dvice since this is one o:f the :functions o:f a tea cher • . I 
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3) The student a sked ~or t he teacher's advice. 
I 
( 
RESPONSES BY COLLEGE PERSONNE L OFFICERS: 
Cl 
C2 
C3 
I 
I think advice is a good word. Most pupils ~eel that i 
I teacher's experience is worth following. I ~eel that 
I 
teachers wield considerable i~luence. ,J 
'I 
I 
When a student asks for a tea cher's advice he does so 
because ne wants to know how the teacher would solve a 
particular problem. He asks t he advice o~ the teacher I 
I 
either through a desire to identi.fy with him or, in my : 
experience t he more ~requent reason, because the teachenjl 
- I 
in his authoritarian role should know the acceptable 1 
answer to his problem. As a result he can avoid as-
suming responsibility for the decision that has been 
made. 
Advice is a person's opinion dra\vn from his own ex-
perience. A student often asks the advice of hi s tea-
I 
II 
I 
I 
I 
!I 
tl 
cher becaus e he feels t hat t he t .eacher has had experi- II 
ence and is capable of offering suggestions and opinions\! 
which will help him to solve a problem. T1...1.is is more 
~ a direct method of counseling. 
I 
I 
I 
I 
I 
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I 
Veteran has no clear cut plans - to this extent he 
asks for 11 advicert. Emphasis is placed on development 
and confirmation of valid interests and appraisal of 
aptitudes with broad suggestions and recommendations 
I! 
in non-structured counseling to ensure genuine insight 
and to bring out practical avenues of veteran training. , 
(11Advice 11 as such is hidden and soft-pedaledJ) I 
c6 Advice is the counseling technique used most commonly 
by t he non-professional counselor. It tends to remain 
superficial, although the shadow of the transference 
C7 
phenomenon is even here present with the teacher being 
the parent surogate. 
The vrord 11advice-11 underlined in this topic, to me de-
notes a situation of a lesser degree of importance than 
in the word "counseling. 11 It could develop into a more 
involved problem, however, where more than a mere di-
rection or simple answer is indicated. In the compar-
ison of weights between the two words, the word "advice~· 
II is much lighter. 
cs Student a sked teacher to assume student's role and to 
inform student how teacher would react to a specified 
situation i'rom this role. I have the feeling that 
II 
I 
I 
II 
I 
' ~. 
I 
II 
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comr.a.only teachers response to a request for advice 
will be pre.faced by, Hif I ware you, I 1d •••• 11 
I 
I' 
C9 This 1s what most students do. Advice is often a \ 
biased, prejudiced opinion. But if we are giving in- 11 
.I 
formation in order to establish alternative choices .for \ 
students, then advice can be helpful. \ 
I 
Cl2 Advice may be a direct opinion which is sought but it 
may also be the student seeking to have his ovm opinion 11 
I, 
.flattery 1
1 I 
reinforced by an authority figure, indirect 
which the student uses for esteem value, or some other 
device. Hot many of us want real advice but we do want 
something and the person who rightly identifies our 
need and helps to satisfy it is the one to v1hom we re-
turn for 11 adviceu. 
Cl3 I have both positive and negative rea~tions to this. 
1
.rhe student may merely be looking for suggestions, whic 
he will use in his O\m thinking process, or he may be 
looking to be told what to do. 
Cll~ Asking advice is one way of the student's avoiding his 
01~m responsibility. He may sincerely believe that the 
teacher nhas the answers 11 or he may be looking for an 
easy way out. 
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Cl5 Suggestions - alternate courses or action - opinion 
Cl7 I do not 
process. 
consider advice-giving a part o~ the counselinJ 
It eliminates the co-equal feeling which shoJ 
exist and intimates that the teachen is the "know-it-
all " in the relationship. 
C20 The t eacher's suggestions as to what he should do. 
c24 If the student merely seeks information, the teacher 
may give advice. CActually, I consider the giving of 
advice and the dispension of information separately, 
II 
in my ovm practice.) As such, advice is strongly biase, 
since it is the personal opinion of the teacher and I 
t hus re~cts his own beliefs. In true counseling, 
advice is out of place . 
c2> = opinions, thought on the particular question 
C27 her opinions and suggestions 
C28 The student ~.·rants to know how t he teacher would react 
if he were in the sa.me situ~tion in which the student 
presently finds himself. " lil hat wou ld you do if you 
~overe in my place?" 
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C29 This often is an indirect (and sometimes unconscious) 
means of obtaihing what he needs pS'IJchologically, such 
lasting satisfaction. Advice has little or no place 
in counseling. 
C30 The student vronted the teacher's opinion about some 
aspect of the students future behavior. Frequently 
this request ·is couched in the term nshould I •••• ?" 
C32 When a student comes to a teacher and asks for advice, 
it is well for the teacher to be on the lookout for 
I 
I 
~ 8~ 
I 
some other pi•oblem or a related problem. If a student 
voluntarily comes and says "1flh.at should I do? u I usually! 
wonder what prompted him to do so, aside frolh his stated! 
I 
reason. .In other words, the seeking of advice is often I 
I 
a symptom of some underlying anxiety. 1 
I 
II 
C34 Advice-giving is a common method used by many teachers. 1 
It seems to me that they may be doing more to satisfy j 
I 
their own needs than the needs of their students, how- I 
ever. The clinical or professional guidance worker, it I 
j 
is to be hoped, finds ad~ice-giving a surface procedure, I 
I 
vvhich does little to allevia t e the underly ing problem. J 
I 
I 
I 
I 
'I 
I 
I 
II 
I 
I' 
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C35 Advice is asked o~ a teacher and when it is there is 
an implication that the teacher is 11 loco parentis 11 -. 
Advice suggests a subordinate-superior relationship. 
Advice should not generally be given in a counseling 
situation because it diametrically opposes that equa l 
status that should be ~ound in the ideal counseling 
s ituation. 
C36 In asking for advice, or the teacher's opinion, the 
student ~requently asks What the tea cher would do. 
I' 
I 
I have no adverse criticism for t his ter.m. 
\, 
T'.ae teache I 
has knowledge which is not worthless and may 
great value to a student. 
be o~ 
I 
! 
I 
I 
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·. 3) T'ne student asked for the teacher's advice. 
RESPONSES BY HIGH SCHOOL COUNSELORS: I 
I 
This is not ~I 
II 
Hl The student wants to pe given solutions. 
a part of coupseling. 
H3 ~e giving of advice may be justifiable at times for 
the ordinary classroom teacher. However, there is no I 
justification for advice-giving by the trained coun- I 
selor. Help ing the student to self-help is the runcti~ 
of the guidance counselor. 
H.5 A positive, direct, answer as to what is Pight or 
v;rong as seen by the teachel". No e.ffort t o 11 think 
through.n 
H8 The term 11advice 11 is a treacherous one. What the stu-
dent is really looking for, in many cases, is to be told 
what to do. This makes it easy for the student to avoiJ 
thinking for himself and to have a "whipping boy 11 to 
blame i.f the advised action is disasterous. It also 
gives a heavy responsibility to the teacher. Advice as 
used in counseling is best de.fined as "the o.ffering of 
courses of action the student may follov0 Pointing out 
the advantages a nd disadvantages different ideas, 
I 
II 
I 
T 
I 
putting the client in contact with userul reading 
matter, etc. · is quite different from telling him what 
and how to do something . 
H9 If the teacher were a counselor, I would say that I 
hage a negative reaction to this statement. I would 
have an even str·:mger negative reaction if the state-
ment read, 11 The teacher gave the s tudent advice." If 
the teacher were not a COQDSelor, I t h ink that the cir-
cumstances would determine whether or not the giving of 
advice would be warranted. 
-HlO Her opinion 'in order that the student may make up his 
mind on a particular question. 
Hll Here the student \V~mted a particular que s tion answered. 
Probably a yes or no or an expression of opinion from 
the teacher. 
Hl2 Student wants a clear-cut answer to · a particular situ-
ation. No direct relation to counseling. 
Hl5 Quite often a student does .'.ask, 11 Wha.t do you think I 
should do? 11 Sometimes I know t hat he wi shes to be t old 
which course or which college , but I believe that the 
- --====-· 
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counselor should leave the choice t o· the student. 
From the counselor he needs information to h elp him 
judge int elligently. I see no indication that the 
student , given facts, but left to decide, feels at all 
frustrated or disappointed. 
Reactions: There is much evidence that teachers need 
to be enlightened upon the significance of t he terms 
"guidance" and 11advice". Many teachers talk of t he 
pupils' choices a s if t he guidance counselors have di-
rected the pupil to do as he is doing. He elects Latin,, 
for instance; and the French teacher assumes that the 
counselor has told him to take Lat in, not French. (This 
assumption seems to grow out of a teacher 1 s conception 
of the class room as a place for the teacher to dictate.!) 
I 
H17 The student is asking for the teacher's opinion or for 
his expression of the best t hing to do in this case. 
Hl8 ~resentation of accurate facts to enable the s t udent 
to make his choice. 
F20 The counselor does listen to student and help in what-
ever way he can in exrumin ing the pos s ible alter~tives, 
but he does NOT g ive advice. Since every person in the 
school system is implicitly a 11 guidance person 11 to one 
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degree or another, it would not seem that a teacher 
should give advice, even though the student. asks for 
it. 
H21 As in counseling, above, the student looks for help. 
In seeking advice, however, he is looking for more 
direction, which may be of varying degrees, depending 
upon the particular student and teacher. 
H22 As this differs from real counseling , the pupil is e x -
pecting a definite answer s etting a pattern for him to 
follow. Spe cific suggestions, etc. No choice involved 
here. 
H23 Advice: a specific solution or suggestion fnot a 
counselor's job) 
j 
II 
II 
H29 Since teachers hage, or are assumed to have, informat:lon' 
. I 
or experience beyond the student, the student consulted II 
the teacher in regard :bo some troublesome area. 
H30 The student asked the teacher, as specialist, to give 
his opinion on a matter about which his knowledge would :1 
presumably exceed the student's. A parallel case 
would be consulting one's phys ician about a course of 
88 
action involving one's health. 
H31 Under certain conditions I think the teacher is war- I 
ranted in giving direct advice. Advice on one's opinion ! 
on a certain point may be given when a student asks .for .J 
·I 
information but advice is not given during certain 
therapeutic counselling sessions, for example. 
H32 To me, advice has no place in guidance. In giving 
advice , the teacher in effect, says "Do this 11 • 
I 
I 
I 
I 
H3 L!- If the teacher is a subject teacher, O. K. If a 
li 
counsel~! 
., 
or, she should not give advice as such, but try to get 
the student to see the various courses of action and 
make his ovm decisions. 
I 
H37 \1.hen a teacher gives advice, she is not leaving the 
student a choice. She is recommending one course o.f 
II 
II 
I 
action which seems to her best. 1Nhile she may do so 
good .faith, she is not h e lping in the deyelopment o.f 
student's judgment. 
in ' 
th 1 jl 
I 
I 
H39 Although students do ask .for advice, it :is my .feeling 
that they are looking more for suggestions, for alter-
natives, for general help rather than for speci.fic 
instructions as to what to do. I question how many 
- - ---=-=-::..- --
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I 
of thein really do follow the advice (in the latter !1 
II 
sense) that they are given. 11 
II 
H4o A counselor does not give advice as such - his big con- II 
tribution is to lead the counselee, through interpre- I 
tation of test scores, etc., to arrive at his ovm de- I 
cis ions. 
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3) The student asked for the teacher's advice. 
RESPONSES BY PSYCHIATRI STS: 
Pl4 The teacher ( or the psychiatrist ) does not ordinarily 
give advice in the c ounseling situation, although they 
may occasionally :Cihd · themselves doing so in ot her 
·~ !. 
situations. 
Pl9 A more direct request for an opinion 
II 
P27 The teacher's ideas on the student's pr oblem. Part of I 
guidance in schools, SOmetimes, but not part of Counsell 
ing. 
-P39 Advice is information offered on the basis of' superior 
(or emotionally uninvolved) knowledge and understanding ~~ 
91 
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~ 4) Guidance was available to all who needed it. 
RES PONSES BY BUSINESS AND INDUSTRIAL PERSONNEL MANAGERS: 
B2 I seldom use t h is term. Rather, I say 
that is v;hat I mean, or s ay 11tasting 11 
activity is involved. 
I 
"counseling", if' II 
or whatever other ! 
B3 A groader term than counseling. {This, in fact, includes 
I 
counseling and all other practices of the guidance 
counselor.) 
B5 There is little difference between guidance and coun-
B6 
B8 
B9 
seling. They should be available to a l l who want them, ' 
but it is difficult to have them utilized by all who 
. are in ne ed of them. 
t 
II Almost exclusively this refers to vocational guidance, 1 
II 
i.e. assistance regarding a problem of a work situation. ! 
Same as counseling 
A comprehensive progrrun designed to lend assistance to 
those who may feel the need of it • 
BlO Same as /13 (advice) except in t h is case the one guiding 
_: __ . --
.e 
I 
I 
II 
il 
I 
·t 
knows. 
Bl2 Guidance should be exactly the same as Counselling, and 
is usually so considered by both the layman and the 
all who need it, but it seldom is. 
Bl5 Help with probl~ vrl~ ich is less specific than those 
calling for cou.<''l.seling . As in counseling, it is as-
sumed that a trained person is per~orming the neces-
sary f'unct ions. 
II 
II 
I 
Bl8 Guidance should be available to all at all times. It I 
should be offered to prospective clients and they shoulaj 
be encouraged to participate in the guidance program. 
I 
I 
B21 This has a more technical conno tation, and people VlhO 
are quali~ied by training and experience vrould be ren-
dering guidance. I would consider this assistance to 
those who :b..a.d no real idea of' ~vhat they wanted to 
B22 OlK. Means (1) Counseling service 
(2 ) Counseling (a) individual 
and/or 
(b) group 
do. 
I . 
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(3) Record keeping of all pertinent data-
background, test scores, etc. 
Ba~ Planned direction or course of conduct 
I 
I 
i 
B2? Guidance and counseling would have about t he same mean- ~~ 
ing to me and I would here prefer the term !l eounseling 
was available to all who needed it." 
B26 A means of help with personal problems was available. 
B3l Helpful information given, practical measures suggested 11 
and 11 follow-up 11 of case history. 
B32 Guidance is composed of all those means to help the 
counselor ln1ow and understand the client and help the 
client to know and understand himself. 
I 
B35 In rrry experience, Guidance is associated with vocationa~: 
II 
matters - ~lacement, adjustment, and so on. II 
B38 Possible methods or I action ror an individual either 
1
1 
with the individual or various test~ based on experience 
B39 The term "guidance 11 is one that is in good use and ac-
cepted in both the education and business fields. 
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l~) Guidance was available to all who needed it. 
RESPONSES BY COLLEGE PERSOID~EL OFFICERS: 
Cl I would think this is a good word-One might question 
how they knew that everyone vvas cared for. Many times 
the ones that need it most will not come and ask f'or 
II ,, 
II 
95 
it unless careful checkihg was done and I question that 11 
all of the students got what they needed. 
C2 Guidance was available depenaing upon the different 
ways that different people defined the word. Teachers 
and principals define guidance, in too many instances, 
according to their ovvn individual needs with the result 
that they are ~requently quite ready to dispense their 
ovm form of guidance from a too narrow appraisal of the 
situation in a manner that results their casting forth 
pearls of wisdom from their ovm experience. On the 
other hand the guidance counselor is limited in the 
number of students whom he can see for counseling. This 
is due to limitations ~et forth by the actual number 
of students and the time the counselor has to see them 
and the limita·i;ions are compounded in this instance by 
the reluctance of administration and faculty to provide 
f ree time for the students to see the counselor. 
l 
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03 Guidance is a continual process by vrhich a person is 
c6 
07 
cB 
assisted in ·solving his problems and preparing him ror 
a more use~ul and success~~l life in the future and to 
become a better citizen. Guidance is not limited only 
to schools and vocations but to lire adjustment. Tea-
chers, parents, ministex•s, and others are engaged in I' 
guidance. It is not only a.~ministered by professionall~ 
trained persons in guidance. 
Guidance for all is an ideal educational objective, 
ral"ely achieved in full but greatly increased by means 
of the achievements of the total G.I. counseling 
Rather say, 11wanted it 11 • 
As an instant reaction, I would object very 111U.Ch to 
such a loose and general use of the word "Guidance " . 
I~ is certainly not a term sacred only to Guidance Of-
ficers and Counselors; it is a broad term signifying 
all kinds of advice, help , etc., obtained b y many 
people. The word should rarely, ir ever be used as 
stated in Item 4. 
Counseling was available to all who needed it. Pro-
fessional psychological services were available to all 
who neede.d it. 
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C9 Again this term i~ -~sused and generally i : ~ ~:srepuJI 
It conjures up an all-seeing, a 11-knowing god, who can I 
g ive the right answers to all problems. 
Cl2 Guidance has as many ~eanings as persons who practice 
it. Every school situation has implicit limitations 
which help de£ine what guidance means ~o that school. 
A general. definition which covers all these variations, 
it seems to me, would be 11 some sort o£ individualized 
assistance." 
Cl3 A planned program to give whatever possible assistance 
in matters concerning home, school or other-whatever 
involves or af£ects the individual. 
cl4 Guidance is assistance to t hose needing it. A more 
specific definition than this would depand upon the 
particular situation and the point of view of the in-
dividual counselor. 
Cl5 ProgN1-711 of services available to a group, as a school, 
an industry, etc. 
017 Guidance has much the same meaning as counseling for 
me. It is the process of helping others to be more 
·~--"--~- -----=--------.=....=--- =~-'--"-'-- -=--==-== 
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self-reliant, decisive and mature. 
C20 Some kind of a program offering help of some sort to 
the group involved. 
C24 I do not like the use of this ter.m. It is too vague, 
too general, and has too many shades of meaning. I 
prefer to use more specific terms, as placement, test-
ing, etc. 
C25 The availability of guidance to all is an ideal rather 
than a reality. It is, however, increasing with the 
growth of the profession~ . 
C27 Direction, advice and counsel 
C28 I.E., everyone had an opportunity for counseling by a 
trained counselor. 
C29 Help, informat ion - Suggestions 
C30 Professional (in the broadest sense} 
lr 
·I ). 
I 
I 
I 
I 
,, 
Help toward the solution of problems and to·ward adequat~1 
planning. Guidance is the most inclusive term in the I 
field; counseling is as . important, probably the most 
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important, technique o~ guidance. 
032 Guidance includes all o~ the t echniques employed to 
render assistance to ind ividuals or gr oups. An even 
broader concept is one· wh.ich includes anything at : all 
which helps people with their adjustments and plans. 
C34 Since Guidance is implicitly voluntary , I have no 
quarr el with the above statement. It suggests that the 
services were available and a ll who desil"ed them we:r-e 
welcome. 
035 Guidru~ce is something that most o~ us need from time 
to t :hne. It is a pro cess of help ing people to he.:hp 
themselves. Its ultimate goa l is to enable t he in-
dividual to become more mature, more s elf-reliant and 
to accept a greater degre e of the concept of self re-
s ponsibility. 
035 This is a very broad term. It has the same goal as 
counseling , but uses a wider range of methods and re-
II 
sources in rendering assista nce! !I 
il 040 Guidance is the process o~ helping those who need help. 1 
As a reaction to the statement above, I \'VOUld ask, 
I 
I 
II 
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11Hovv do we know that those who are in need of' help I 
I 
get that help, even though Vle make the.:· services 
I 
readily j 
available to them~" I 
----== ---=-...;.::;....... ---
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4) Guidance was . available to all who needed it. 
RESPONSES BY HIGH SCHOOL COUI~SELORS: 
Hl This is as it should be - with services available 
equally to all. 
H3 In its varied fo1~s, all of us need guidance at one 
time or another. 
H5 Used in this way, the word has no meaning for me. I 
just get the feeling that someone is 11ducking 11 behind 
vocabulary. 
H8 Availibility of guidance is excellent provided it is 
used. Just the having of mat erials and counseling 
available is not enough. Those who need it are usually 
:1 
I 
,I 
I 
!I 
11 
ll 
II 
the ·ones who vvon 't come to you. The counselor has to go • 
to them. That is why our system is to contact; ever~ 
student at least once early in the year and get them 
int o the habit of coming to the office and not be afraid \! 
of any retaliation for what t hey may say. Too, guidance \! 
I 
may need to be clarified. ~uidance may mean just an 
office with pamPiets to some, and a good deal more to 
others. To us it means making us and our resources 
open in any way we can to help the students, whether it ,. 
, -l-m~ton Univerai t,. 
lit:ho•ol of Education 
J:,ibrary 
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be through standardized test;ing o:f all or individual 
counseling. 
-H9 tJ1e in:fo. which is available and the utili,zation of: 
' . 
this inf'o. 
HlO Includes all of the resources at the disposal o:f a 
guidance counselor. 
I 
Hll A complete program covering all aspects such as: place- 1 
I 
ment in ·and out of school, :follow up, testing, coun-
ciling, occupational and educational information, and 
also clinics which were available to all \if.no needed it. !! 
Hl2 A general term including the o~~er four ter.ms given 
here. Services c~lculated to help with the probl~as 
o:f individuals. 
Hl5 That statement is not the equivalent o:f saying that 
who needed guidance had guidance. The counselol" may 
have been ready and willing, but the student needing 
help of some sort may not have sought help when he had 
most need of it. The diffident and the independent do 
not always come, perhaps never do. Then, too, in some 
schools where counselors teach part of the time, the 
student may not be able to talk with the counselor 
tl 
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when he has the most need. If the counselor is not 
available at all hours through the school day, he shouldJ 
be macle accessible by his haging a secretary, reception-11 
1st, clerk--call the person however you v1ill--to make 
appointments and complete the ar~angements for the 
student.' s interview at a time convenient to counselee 
and counselor. 
Hl7 Guidance is a program which, to be complete, has many 
component parts. n~ose parts most co~~only thought of 
as part of the guidance program are counseling, testing, 
placement, follow-up. The services included depend 
upon the local situation. 
Hl8 All information, kno vTledge and service of the counselor 
is available, whether given in person or via written 
materials. 
H20 A very bDoad and inclusive t erm . It indicates that 
there is a program, which to be adequate, -.rould include 
a large number of subordinate activities . 
H21 Guidance is a program of the following services: 
1) Testing ~-) Counseling 
(evaluation, interpretation) 
2) Placement 5) Educational p lan..'1.1ng 
3) Follow-up 6) Vocational planning 
103 
I! II 
I 
I 
I 
I 
H22 I connect "guidance" with guidance counseling in-
volving helping couns elees to make intelligent choices 
to meet their needs in educational, occupational and 11 
personal areas. 
H23 Guidance: a program built around the plan of aiding 
an individual to solve his ovr.n educational, vocational, ! 
personal and emotional problems. 1 
H29 To have the most effective results, the services of' the 1 
I 
guidance department should be required of all students. I 
Otherwise, only a small part o:f the students ba ve the II 
benefit ·Of the program, and those y;ho are too shy to 11 
seek help, and are probably most in need of the ser- 1 
vices, never come volttntarily. I
ll 
I 
H30 C~idance involves a repository of specific and reliable ! 
information, a dispersion of such information by a I 
person who has adequate training and skills. I con- i 
I 
sider a pre-requisite to guidance the desire for it. I 
An Indian 11 guide 11 can take a hunter or a fisherman to 
the best place for his chosen sport; he can fUFnish 
II 
II 
'i 
II 
in II 
general, '<Yhere he il"lants to go and what he vrants to do. ,I 
the necessary equipment. But the client must kno\v, 
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H32 This may refer to group services or individual s er-
vices. It includes such things as testing, counseling, 
occupational information, placement. 
H34 Who determines who needs guidance? In ra:y situation in 
I 
i 
the schools all need some sort of guidance-educatiol~l, 1 
social or occupational. 
H37 Guidance ~ Counseling; Assistance L~ decisions or ma k-
ing of choices 
H39 But did all receive it v1ho needed it?. 
H4o Guidance should be available for -all, whether there is 
a felt need for it or not. 
i 
I 
I 
I 
!I 
II 
II I. 
I 
'1 
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~-) Gu:idance was available to all who needed it. 
RESPONSES BY PSYCHIATRIST$: 
Pll.j. Guidance 
the same 
and counseling are very much a-like. 'lb.ey have 
i'unction and aim but guidance is a more in- I 
elusive term, while counseling is a more specialized 
one. 
P19 Direction given someone of vrh.ich they may or may not 
be aware. 
P27 Assistance with problema of a psychological, emotionally 
colored nature. A less specific te~m than counseling. 
P39 Guidance is essentially like counseling. Perhaps it 
implies a gi•eater participation by .. the "guider". 
l o6 
l_ 
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5) An empathic relationship existed between the counselor 
and the client. 
RESPONSES BY BUSINESS AND H ID US TRIAL PERSONl'illL IfulNAGERS : 
B2 A u_nity of thought between the counselor and client. 
B3 Same as rapport. 
B5 I think this is a term seldom used by counselors, al-
though the process is probably a part of most e f f ective 
counselors. 
B6 Never heard of this te~a . Webster's definition leaves 
me perplexed for how can one 1 s own consciousness be 
projected into another being ? 
B8 This is rather a t echnical term which seems to me to 
l 
I 
I 
I 
I 
I 
I 
I
I 
I 
II 
be peculiar to the so-called nnon-directive 11 technique. I 
It has a good meaning to me, since it denotes a g ood 
relationship e x isting in the interview. 
Empa thic means a oneness in thought and feeling between 
client and counselor. 
BlO I do not know this term. 
I 
l 
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Bl2 I nevel:' use this expression in thinking .or speaking 
of it, and while I yaguely remember studying it I would 
have to look it up to make it meaningful to myself'. It 
is never used by ordinary people in my experience. 
Bl5 I have seldom heard this word commonly used. It is one 
used by specialists, such a.s psychiatrists. W1n t it 
means to me is a relationship in which the counselor 
and client really understand each other and are on 
good mental terms. 
Bl8 I do not use this word. 
B21 Ji.lthough the dif'f'erence between the words 11ernpatby 11 
and 11 sympathy 11 is clearly def'ined, I think that the 
ter.m is technical and not of' any great value except 
among experts. To me it means an understanding, but 
more objective or detached relationship. 
B22 (Blank) 
B24 (Blank) 
B25 My f'irst reaction would be that the word 11 empathic 11 had . II 
been used in the \7rong .sense. The interviewer might seJ~~~· 
up an objective viewpoint but I would doubt if the 
II 
=--=-=-- =-------=- -----1 ---== ---- ~=-=--= ---- ---~ -=.. - -
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client could be said to have done so. However, the 
term in general would mean to me that both of them 
were viewing the needs of the client from an entirely 
objective vievvpoint .• 
B26 (Blank) 
B3l Sympathetic Understanding-counselor keenly aware of' ne · 
I 
of client. 
B32 This is a relationship in which the client and counselo-
1 are at ease and are giving their full attention to the 
counselee's trouble area. They are considering no ex-
traneous matters but are both thinking only of the one 
thing. 
B35 Counselor cognisant of clients' feelings and thoughts. 
B38 An understanding, not expressed, that each is aware of 
the problem or problems presented and attempts to see 
the other viewpoint. 
B39 I do not believe that the term "empathic relationship" 
is one that would be readily understood by the average 
person. A term such as 11understanding 11 or "mutual 
comprehension 11 would, in my opinion, be more acceptable. 
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5) An empathic relationship existed between the counselor 
and the client. 
RESPONSES BY COLLEGE PERSONNEL OFFICERS: 
Cl 
C2 
C3 
cL~ 
It is difficult for the counselor to h a ve this relation-
ship but I think it is ach ieved at times. It depends 
on the experiences of the counselor. I f a counselor 
has never fai l ed a subject she can never feel quite like 
or know what is going on in the mind of the student. 
The empathic relationship exists when the counselor is I 
I 
able to be aware of the true emotion, or feeling, being II 
expressed by the client and when he is able to make the 
client understand that he is perceiving the expressed 
feelings correctly. 
I 
I 
I 
I 
I If an empathic relationship existed between the counsel, 
and client, the counseling should be ended and the clien 
refe r red to another counselor or trained person who can 
be more objec t ive. A counselor should not become in-
volved in a client's problem, but should r emain a s oo-
jective as possible and have the client solve his o~v.n 
problem after it has been identified. 
~e~ationships are clearly defined by means -o-f- skillful --+-
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I interviewing techniques making possible good insight, 
understanding of psychometric tests, description of 
tools for self-help, an d a broad explanation of wba t 
client 11has to work with hims elf 11 • 
I[ 
II 
Realistic and prac- j 
tical values are pointed out and eh~lained to provide t 
sound approach to the client 1 s' oc cu pational and edu- ~~ 
cational problems. Counseling decisions are all stated 1 
so that client understands the purpose and outcome of 
all interviews. 
c6 Without this the counseling becomes mechanical and 
depersonalized. It is based on the basic dynamic which 1 
is the prime mover in all therapeutic and counseling 
relationships - love. 
C7 I am not at all acquainted with the phrasing of I t em 5. 
c8 
===-~==;-; 
It seems a poor use of words. 
Wow, I've had difficulty achieving even a first reactio 1 
to t h is one. After some thought I 1m inclined to feel I 
that I gave you my feeling to this one when I r e sponded I 
t o nu$ber 2. This sugge sts that rapport and empathic 
relationship are one big happy confusion in my mind. 
Aft er more thought it occurs to me that empathic relatbn~ 
I 
ship may be a more explicit definition of 1ny thinking 
===-- --=== = --==-- --=-
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about rapport since empathic relationship suggests to 
me that counselor and boy arc mutually able to play 
the role of the other with ru11 understanding. 
09 Non-directive counseling. 
Cl2 An empathic relationship is mutual feeling of under-
standing between the counselor and client. On the 
counselor's part it is an ability to put himself' Ln 
the place of the client and to feel with him. As i'or 
the client it is the feeling that the counselor knows 
I 
how he feels and is 11wi th him 11 as he faces the problem. II 
II 
Cl3 ~hen an empathic relationship exists, the counselor 
really knows "what is going on" in the counselee; not 
merely recognition of the stated problem, but recog- I 
nition of: the true f:eelings of: the counselee. 1! 
Cl4 The as~~rance of' the client that the counselor really 
does know how the former feels and is able to put him-
self in the client's shoes. Ivluch progress is able to 
be made, since the relationship is a good one. 
Cl.5 Acce1)tance; deep understanding 
Cl7 (Blank) 
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C20 A SP.npathetic understanding 
C2L~ (Blank) 
C25 {Blank) 
C27 (Blank) 
C28 Empathy is related to rapport, although it is distinct 
from it. It implies an ability for the counselor and 
the client to imagine the feelings of the other and thus 
to understand the reactions of the other. 
C29 Lacks connotation for me. 
C30 This would have much the same meaning as item #2. 
C32 This term is not in my working vocabulary. 
C34 Unless this kind of relationship is achieved, there is 
not the most vital kind of feeling that contributes so 
much to the counseling process . It is developed on the 
part of the counse lor, but is based on an acute s en-
sitivity to the feelings of another person. 
C35 For the ideal counselor, the projection of one's 
113 
~ eelings for the ~eelings of the counselee is almost 
a prerequisite. By feeling the same or al•·nost t..~e same il 
as the client, the counselor is in a better position to 
rationally g~ide the feelings of the client in order 
that the client may be able to objectively perceive 
his ewotionality and hence then is able to decide upon 
I 
a course oi' action \Vhich he feels is appropriate to him. I 
C36 In my practice, this term is closely related to rapport 
and much the same de~inition would apply. 
c4o The crounselor knows the feelings of the client. 
I 
II 
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5) An enpathic relationship existed between the counselor 
and the client. 
RESPONSES BY HIGH SCHOOL COUNSELORS: 
Hl Means no thing to me. 
H3 (Blank) 
H5 Counselor and client both have feeling that each 
accepts the other and is truly trying to understand 
the other. 
H8 The client and co~selor are able to understand each 
.I 
other, and the client should have a feeling o:f released I 
emotion~. There is no feeling of criticism of punish-
ment in the interview. Instead there is a feeling that 
the client may speak freely and feel at ease f'rom the 
reflected comments of the counsd.or. There is almost a 
feeling of "onenessn lef't. The client 'na.s expressed 
himself, heard the expressions reflected back by the 
counsel.or, and is more capable of making a decision as 
a result. 
H9 Sympathetic understanding 
I 
115 
HlO The counselor sees the situation as the client sees 
it because he is able to p!'oject himself into the ~l.i ... 
ent's realm of thought. 
Hll ~e councilor was helping the client by getting him to 
think for himself along certain lines that would solve 1 
the problem, thereby creating the feeling that it came 
from within. 
Cl2 A mutual understanding based on underlying common 
ground established earlier i n the interview. 
Hl5 As applied to the counselor the expression has impor ... 
tance. In reverse, I would say of no importance. The 1 
counselor needs to be able to see or understand what 
1
1 
the counselee is thinking, feeling·~ etc. As for the 
counselee, he has no need to understand the other's 
situation, except in the sense of hav:Lng confidence 
in the counselor and understanding the counselor's 
position or attitude with regard to counseling and 
counselees. 
H17 This is a very desirable relationship. It is the per ... 
caption by the counselor of' the real f'eelings of the 
client. 
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Hl8 The counselor was able to imagine himsel.f in the 
situation o.f the client. 
H20 Obtainable, but di.f.ficult . 
H21 The client is at ease and speru{ing .freely. He .feels 
that the counselor is with him. 
H22 In establishing empathy with the client the counselor 
able to project himsd.f into the same area o.f .feelings 
as the client and is thus able to hage a better under-
standing o.f the client's a ctions. 
H23 Em.pa thic relationship: .feeling o.f sympathetic unde1 .. -
standing. 
H29 I have heard this word during my schooling and seen 
it in literature, but seldom have occasion to use it 
I 
I 
I 
I 
isl. 
I 
I 
I 
as such. There.fore, I have no clear-cut concept and do 
H30 
not see that it is an essential term. 
This phrase is not in my vocabulary. Having looked up 
"empathy" in t'.liJ'O dictionaries, I .feel t hat I understand 
1 
I 
. it (the phrase) but it conveys nothing more to me than ~~~~ 
the .familiar words ''sympathetic understanding". I.f it 
117 
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is intended to denote and/or corL~ote more than that, 
I do not know what the denotations or connotations 
might be. 'rherefore, I can offer no comment. 
HJl This is an ideal relationship to have for successfUl 
counselling. This relationship would mean that the 
I 
II 
II 
I 
counselor could understand the problems of I the counselee-
perhaps actually feel what the client was feeling and 
yet still maintain a necessary objectivity. 
H32 T'nis is a unique relationship in which the counselor, 
although he may be perceiving the true feelings of' t;he 
client, remains oBjective and detached. It is a very 
desirable relationship, but not one which exists in 
every counseling situation. 
HJ4 (Blank) 
H37 Projection of the coun~or's awareness into the thoughts 
of the client. Pr'Omotes close and working relationship 
th~~ appreciation of client~ s feelings and thoughts. 
H39 ~ Denotes a mutual exchange and understanding.; similar 
to rapport. 
H4o This, like rapport, is a goal worthy to be hoped f'or. 
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5) An empathic relationship ex isted betwe en the counselor 
and the client. 
P~SPONSES BY PSYCHIATRISTS: 
Pl4 A cordial and responsive relationship must exist be-
fore an empathic relationship can be established. Rap-
port must precede this kind of relat ionship, in which 
the client and the counselor are very close in thought 
and feeling. 
Pl9 The counselor was able to put h imself in the client's 
place and to feel vfith hlhr11. 
P27 The feeling 11with11 the client by the counselor. A goal 
to·ward which the counselor who seeks p erfection v.orks, 
but a dif.ficult one to achieve. 
I 
P39 Empathy goes beyond rapport in that it involves not only\! 
ease of comnunieation of intelligence but also a true I 
wa~m emotional object relationship. I 
I 
! 
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